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Today, there are educational institutions whose offerings highlight the value of 
a blended learning experience. Such organizations design their curriculums to 
enhance student knowledge, skills and attitudes. These institutions integrate 
several elements into the learning experience. The subject matter is taught, 
provision is made for students to practice and this all takes place in the 
traditional or virtual classroom or in a real world setting. Instructional practice 
is the communication bridge between the student and the teacher. At the 
Barbados Community College Hospitality Institute (BCCHI), there is no 
evidence that the faculty has conducted formal assessment of the 
organisations‟ instructional practices and no evidence of the existence of a 
review and improvement system of their instructional practice. 
 
This document examines one element of the learning environment – 
instructional strategies – at the Institute (BBCHI) and seeks to presents how 
best it facilitates student learning. 
 
This study has the distinct aim of acquiring a better understanding of 
instructional practice at BCCHI and its influence on student learning. To this 
end a survey was conducted among 65 students, 21 instructors and the 
administration of the Institute. 
 
Findings of the study show that a coherent approach to instructional practice 
exists. Teachers are aware of the general knowledge, skills, attitude outcomes 
that students must master. They use a combination of direct and synchronous 
activities to engage students in the teaching learning process. This active 
learning environment is endorsed by the students. However, what is 
compromising the teacher/learner transaction is the teachers‟ limited use of 
technology in the teaching and learning encounter; and more alternate forms of 













In life, they are individuals who are oblivious to the power they possess. 
Individuals who in their own way, make you feel that you are capable of 
accomplishment, you feel that YOU CAN DO IT! Professor James Jacobs is 
such an individual, thank you. 
 
To the management of Barbados Community College, my colleagues, the 
students, my friends and family, thank you for endorsing and supporting my 





1.0 INTRODUCTION AND STATEMENT OF STUDY 
 
The twenty first century Freidman 1 describes it as “a whole new era”: 
“Globalization 3.0”. This new era brought change that he describes as “global 
in nature, fast pace and monumental in impact”. Today, moving into the 
knowledge/information age or what Florida 2 describes as the “creative age, 
means leveraging technology, talent and tolerance to drive success. This age he 
states also means fundamentally overhauling our societal infrastructures-such 
as schools, public policy, and tax systems- to get there. Research from the 
World Bank makes a similar call, pointing out that - 
Developing countries and countries with transition economies risk being 
further marginalized in a competitive global knowledge economy because 
their education systems are not equipping learners with the skills they 
need. To respond to the problem, policy makers need to make 
fundamental changes. 
They need to replace the information-based, teacher-directed rote 
learning provided with a formal education system governed by directives 
with a new type of learning that emphasizes creating, applying, analyzing 
and synthesizing knowledge and engaging in collaborative learning 
across the lifespan. 
     (World Bank 2003: xvii – xviii)i 
The importance of being responsive to global occurrences at the national 
and organization levels has been emphasized.  
To address these external forces which impact teaching and learning processes, 
Simerly 3 proposed that educators and educational institutions should regard 
their business as not planning continuing education activities but 
acknowledging that in the 21st century and the Information Age  “our basic 
                                                 
1
 Thomas L. Friedman. The World is Flat: The Globalized World in the Twenty-First Century ( London, England: 
Penguin Books Ltd, 2005,2006) 
2
 R. Florida. The Flight of the Creative Class: The New Global Competition for Talent (New York: Harper Collins, 
2005) 
3
 Robert G.Simerly. “Preparing for the 21
st
 Century” The Journal of Continuing Higher Education  





business is to build strategy alliances within the institution as well as 
externally that will help the institution adapt to the many changes involved in 
extending its resources to support lifelong learning. (Dolence and Norris 1995) 
suggested that to stay competitive, educational organizations must be “fast, 
fluid and flexible. Having the capacity to measure demonstrated competence 




In Barbados the tertiary educational landscape spans over a period of more 
than five decades. Erdiston Teachers College was opened in 1948, the 
Barbados Community College (BCC) established in 1968, the University of the 
West Indies – Cave Hill campus in 1963 and the Samuel Jackman Prescod 
Polytechnic (SJPP) in 1970, together these institutions represent a significant 
portion of higher education offerings on the island. The local government 
recognizes the value and importance of education in Barbados and financially 
assists and supports these institutions.  
 
1.2 BARBADOS COMMUNITY COLLEGE AND THE HOSPITALITY INSTITUTE 
The Barbados Community College (BCC) as an educational institution, it caters 
to a cross-section of the postsecondary and adult educational needs on the 
island. Through its thirteen divisions and departments it offers a range of 
programmes in academic, vocational and technical areas. The Barbados 
Community College came of age in January 2008, in this year it celebrated its 
40th anniversary. As tertiary institutions like BCC continue to grow and are 
maturing, (Roberts 2006) outlines one particular challenge faced by these types 
of colleges- community and national colleges, “as mature and independent 





and therefore must clarify and embed in their culture the standards which 
characterize institutions at that level”4.   
 
1.3 THE SETTING 
The Barbados Community College Hospitality Institute (BCCHI) represents the 
College‟s hospitality/tourism studies division. As such the BCCHI is set up as a 
subsidiary campus of the BCC and is independently situated on the south 
coast. This coast is one of the two tourism belts, where there is a mixed 
accommodation offering of medium size, small hotels properties, apartments, 
countless restaurants and the island‟s main night clubs.  
  
BCCHI is a full service hospitality training facility, with educational and 
accommodation components. Its guiding principle is reflected through its 
mission statement which is „to promote excellence in Hospitality and Tourism 
through quality Education, Training and Service‟5.  
The hotel school component consists of seven classrooms, a demonstration 
kitchen, a training bar and restaurant laboratory, a demonstration bedroom 
and a front office laboratory. The accommodation component, the training 
hotel, named Hotel PomMarine, with its twenty-one guest rooms, two 
restaurants and conference room is a full-service hotel. Essentially, the 
Institute‟s structure of combining academic and applied principles of education 
and training form the core of its existence. 
 
The Director of the Institute6, in her address to visiting colleagues from the 
Marryshaw Community College, Grenada, summed it up this way. She stated 
that “the traditional Community College academic structure forms part of the 
curricular activity for students and the most suitable model includes a balance 
                                                 
4
 University of the West Indies – TLIU Report- Caribbean Tertiary Education Development (1996-2006).Article 
entitled, A Decade of Growth in Tertiary Education in the Caricom Region: Achievements and Challenges by 









of the Traditional Approach merged with Competency Based Assessment, using 
the Occupational Standards in the functional areas of reception, housekeeping, 
food and beverage preparation, food and beverage service, laundry service and 
supervisory development”.   
 
This form of instruction brought the guest into the classroom which was a 
revolutionary and innovative act by the College. This experiential approach to 
teaching and learning gives the student the needed opportunities to address 
real-life problems and requires them to apply and integrate a number of skills 
from different disciplines. 
 
1.4 PROBLEM STATEMENT 
Since its opening in 1997, the growth and performance of Barbados 
Community College Hospitality Institute (BCCHI), has and continues to raise 
the expectations of its several stakeholders.  
Described as a „hybrid learning facility‟, the „first of its kind‟ in the Eastern 
Caribbean7, the Institute has for several years received local and international 
accolades for its contribution to hospitality and tourism education in Barbados 
and the Caribbean region.  To date however, there is no evidence that the 
faculty (BCCHI) has conducted formal assessment of the organization‟s 
instructional practices.  In addition, there is no evidence that the overall 
instructional strategy is reviewed and that an improvement program exists.   
  
 
1.5 PURPOSE OF THE RESEARCH 
The purpose of the research is to evaluate the Institute‟s teaching, training and 
assessment methods; to gather data from students (listening to the voice of the 
students) and teachers; to stimulate reflective dialogue amongst the Institute‟s 
teachers; and to provide feedback and recommendations to BCCHI on how 
teaching and training approaches can be improved in order to achieve greater 
                                                 
7





relevance, rigor and impact on student achievement and their performance as 
potential employees. “The monitoring and evaluation of educational processes, 
together with the need to maintain quality in an efficient and effective 
institutional environment is now a universal requirement”8. This demand, 
made by today‟s customers is a global reality for educational institutions. 
 
 
1.6 SIGNIFICANCE OF THE STUDY 
The growing importance of the hospitality industry to the Barbadian economy 
has been acknowledged by the ministries of Education, Tourism and Economic 
Affairs. In 1990, the Government of Barbados through the amended Barbados 
Community College Act, 1968-239 gave the Barbados Community College (BCC) 
the authority to grant undergraduate degrees in a number of disciplines. 
Presently the Barbados Community College Hospitality Institute- the faculty of 
tourism and hospitality studies offers associate degrees in Hospitality Studies, 
Tourism and Travel and Culinary Arts. The Institute is considering for the 
future, plans for expanding its program offerings to include Bachelor Degrees. 
A Bachelor‟s Degree in the Culinary Arts is the first consideration. Roberts of 
the TLIU in her report reminds tertiary institutions that as more of them 
“transform themselves into universities and university colleges, there needs to 
be a deliberate paradigm shift in terms of mission, purpose and institutional 
culture”10. 
 
This year (2009) the Institute will be involved in the development of a strategy 
plan which encompasses the entire College. This undertaking is unlike the 
individual strategic planning exercise of 2004 which resulted in the Institute‟s 
Strategic Plan of 2005-2008. The appropriateness of this activity at this time is 
embodied in two key characteristics of a strategy : having a  blend of deliberate 
                                                 
8




 University of the West Indies – TLIU Report- Caribbean Tertiary Education Development (1996-2006).Article 
entitled, A Decade of Growth in Tertiary Education in the Caricom Region: Achievements and Challenges by 





purposeful actions and making as-needed reactions to unanticipated 
developments and fresh competitive pressures (Mintzberg & Walters 1985). 
These characteristics Thompson & Strickland,11 similarly described as 
proactive (intended) and reactive(adaptive).  These developments underpin the 
need to assess the existing programs, and the quality of the teaching, training 
and assessment strategies as a basis for growth. 
 
A culture of continuous improvement has always permeated the Institute‟s life. 
This research paper attempts to, as a small step, continue in the same vein 
that has been established from its inception. Research findings and concepts 
provide a way of thinking about classroom instruction, but they must be used 
as tools, not rules.12  This examination will highlight any weaknesses and 
strengths in teaching practices of the Institute. It will provide the management 
of the Institute with an opportunity to build on what is being done correctly, or 





Hypothesis:  BCCHI teacher instructional practices are in line with         
successful models 
 
Null Hypothesis: BCCHI teacher instructional practices are below the 
standards established by successful models 
 
                                                 
11
 Strickland & Thompson , Strategic Management- Concepts and Cases (1998) (10
th
 edition) The McGrawHill 
Companies Inc. 
12
 Biddle B., Good  T., & Goodson I. (Eds), (1997) International handbook of teachers (Vols..1 & 2). The 






The student population will be limited to the first and second year full-time and 
part-time students of the Associate Degree programmes and will not include 
students in the three month Continuing Education programmes. 
 
1.9 METHODOLOGY 
In order to inform the study, both primary and secondary research will be 
conducted.   
 
1.9.1 Secondary Research  
This will take the form of a literature review to examine the following: 
 Existing relevant reports on the BCCHI 
 Research on the body of knowledge on successful instructional strategies 
 Instructional strategies of other successful hotel schools 
  
1.9.2 Primary Research 
Three types of subjects will be surveyed – instructors and current students 
as well as administrators of the BCCHI.  A structured questionnaire will be 
designed for each sample.   
One on one interviews guided by the questionnaire, will be conducted with 
the following persons: 
  
 Instructors and will cover the following:  
 types of instructional strategies currently in use (e.g. performance 
assessment, classroom management, case studies, portfolio 
assessment, etc.)  
 application of new learning strategies 
 student responsiveness  






 Administrators will be interviewed to identify the following: 
 how course content is developed 
 what professional development programs exist 
 how instructors are evaluated 
 
 Students will be required to complete a questionnaire to obtain their 
perceptions on the following: 
 the types and effectiveness of the instructional strategies in use 
 the  teaching styles exhibited by the various teachers 















1.9.3  Definition of Terms 
 
Andragogy – is the art and science of the facilitation of adult learning, 
distinguished from child oriented “pedagogy” in terms of learner self- 
direction, application of knowledge and experience, learning readiness, 
orientation to the present, and problem centeredness.  
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Adult Education – is providing purposeful learning activities for adults, 
e.g., further education, lifelong learning, postsecondary education, 
professional continuing education. 
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Learning Experience – is any experience that results in learning. 
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Learning – to learn means to absorb knowledge, acquire skills and/or 
assume fresh attitudes. Learning results in permanent changes in ability or 
behaviour. 
 
Learning Outcomes – require the instructor to take the students‟ 
perspective and make a realistic estimate of what the students are 
supposed to know and be able to do by the end of a course; there are three 
categories of learner outcomes - knowledge, skills and value/attitude 
outcomes (“habits of mind”) 
http//:www.neiu.edu/~neassess/pdf/Devff.pdf retrieved 02/01/09 
 
Continuous Improvement - is an incremental approach to quality 
management which includes all employees.  
Kemp Sid, PMP.2006. Quality Management Demystified. New York, USA: 





Thinking – involves manipulating and transforming information in 
memory. This is often done to form concepts, reason, thinking critically, 
and solve problems. 
Santrock, John. 2002. A topical Approach to Life-Span Development. New 
York, USA:  The McGraw-Hill Companies 
 
Critical Thinking – involves thinking reflectively and productively, and 
evaluating the evidence.  
Santrock, John. 2002. A topical Approach to Life-Span Development. New 
York, USA:  The McGraw Hill-Companies 
 
School Skills – are those skills that are necessary for success inside the 
school system. 
McCain, Ted. 2005. Teaching for Tomorrow-Teaching content and Problem 
solving Skills. California, USA: Corwin Press-A Sage Publications Company 
 
Soft Skills – Term used to describe a type of training that is not technical 
or IT (Information Technology) related, for example, communication, 
leadership, listening, stress management. 
Biech, Elaine. 2005. Training for Dummies. Indiana, USA:Wiley Publishing 
Inc. 
 
Learning Style – Numerous models abound suggesting individuals‟ 
approaches to learning based on strengths and preferences 
 
Learning (Style) Inventory - is a diagnostic tool which helps learners to 
identify their strengths and weaknesses 
 
Learning Environment - is defined as the physical facilities, the 
psychological atmosphere, instructional methods, media, and technology. 





Smaldino. 2002. Instructional Media and Technology for Learning. New 
Jersey, USA: Pearson Publication Inc. 
 
Instructional Tactics – specific, small actions (for example, asking 
questions, checking for student understanding, providing examples or 
visual representations, or examining both sides of an argument) taken by 
teachers within the confines of particular teaching strategies.  
http://www.answers.com/topic/instructional-strategies retrieved on 
4/11/2009 
 
Instructional Activity – is something the teacher does, or has the student 
do, representing one or more events for one or more objectives. 
Robert M.Gagne, Leslie J Briggs and Walter W. Wager. 1992. Principles of 
Instructional Design. Orlando, USA: Harcourt Brace College Publishers 
 
Instructional Methods – are the procedures of instruction selected to help 
learners achieve the stated lesson, objectives or to internalize the content 
or message. Newby, Timothy J., Stepich Donald A., Lehman James D. and 
James D. Russell. 2000. Instructional technology for Teaching and 
Learning – Designing Instruction, Integrating computers, and Using Media. 
New Jersey, USA:Prentice Hall International Inc.,Pearson education 
 
Media – are carriers of information between a source and a receiver. 
Newby, Timothy J., Stepich Donald A., Lehman Jamed D. and James D. 
Russell. 2000. Instructional technology for Teaching and Learning – 
Designing Instruction, Integrating computers, and Using Media. New 
Jersey, USA:Prentice Hall International Inc., Pearson Education 
 
Teaching Strategies - are general approaches to instruction that apply in 






Moore, Kenneth D. 2001. Classroom Teaching Skills. New York,USA: The 
Mcgraw-Hill Companies  
 
Exposition Teaching – is considered to be the best way to communicate 
large amounts of information in a short period of time. Exposition 
techniques comprise the methods in which an authority – teacher, 
textbook, film, or microcomputer-presents information without overt 
interaction between the authority and the students. The lecture method is 
probably the most widely used exposition teaching method. 
Moore, Kenneth D. 2005. Effective Instructional Strategies-From Theory to 
Practice. California, USA: Sage Publications Inc. 
 
Direct Teaching – sometimes called systematic teaching or active teaching 
is a teacher-centered, skill building instructional model with the teacher 
being a major information provider. The direct teaching format calls for 
teacher-student interactions involving questions and answers, review and 
practice, and the correction of student errors. 
Moore, Kenneth D. 2005. Effective Instructional Strategies-From Theory to 
Practice. California, USA: Sage Publications Inc. 
 
Traditional Students - continue directly to post-secondary education 
within one or two years of graduating from high school and attend school 
full time. The non-traditional or mature student is over the age of 25 
years. White Paper entitled Educating the 21st Century Citizen, August 
2003, www.miscrosoft.com/education/?ID=About.  
 
Adult/nontraditional-age Students – are those who are over the age of 22 
at the time of their entry into higher education. (1998, January/February). 
Adult students in Higher education – Burden or Boon? Journal of Higher 






In Australia students aged 25 or over on admission are described as 
“mature-age” students (Hore,1992) and in the United Kingdom , students 
aged 21 or over on admission to undergraduate courses and those aged 25 
years and over on admission to graduate programmes are described as 
“mature students”(Griffin,1992,pp61-63). These examples illustrate that, 
the definition of “adult” student is somewhat arbitrary and varies both 
within and across national systems of higher education (Hore,1992).  
Solomon and Gordon 1998,p.2) commented that some U.S agencies 
classified all students aged 17 years or older as “adults”. In many 
countries, the legal age of adulthood for most purposes is 18 years; 
consequently traditional college students are, strictly speaking adults.  In 
Barbados, the traditional-age student entering tertiary education, is an 
individual between the age of 16-25 years, over 25 years is considered a 
mature student 
 
Trainees – are participants in vocational, administrative or technical 
training programmes for purposes of developing job related skills. Trainees 
would participate in apprenticeships, job training, work experience 
programmes. 
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Trainers – are persons who direct the practice of skills towards immediate 
improvement in some art or task. E.g – adult educators, teachers. 
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Continuing Education - is educational programs and services, usually on 
the postsecondary level, designed to serve adults who seek particular 
learning experiences on a part-time or short term basis for personal, 
academic or occupational development.  






Continuous Learning – is another term used for lifelong learning. 
Thesaurus of Eric – Educational Resources Information Center. 2001 
 
Experiential Learning – learning by doing- includes knowledge and skills 
acquired outside the book/lecture learning situations through work, play 
and other life experiences.  
Thesaurus of Eric – Educational Resources Information Center. (2001) 
 
Curriculum – a narrow definition would limit curriculum to a “programme 
for instruction”; wider definitions would include all the learning that takes 
place in a school; or other institution, planned or unplanned.( Lawton & 
Gurdon,1993) 
 
Lesson – consists of one or more instructional activities which occur in a 
predetermined framework Robert M.Gagne, Leslie J Briggs and Walter W. 
Wager. 1992. Principles of Instructional Design. Orlando, USA: Harcourt 
Brace College Publishers 
 
Assessment and Classroom Assessment Responsibilities – is the process 
of gathering evidence of student learning to inform instructional practices. 
To function effectively in the classroom, teachers must be able to assess 
well which means to able to: gather accurate information about the 
achievement of students and weave classroom assessment and its results 
into instruction in ways that benefit students; that is not merely to grade 
them, but to enhance both their desire to learn and their achievement 
Stiggins, Richard J. 2005.  Student-Involved Assessment FOR Learning. 
Upper Saddle Creek, New Jersey: Pearson Education Inc. 
 
Classroom Assessment – can be defined as the collection, evaluation and 






McMillan James H., 2007. Classroom Assessment-Principles and Practice 
for Effective Standards-Based Instruction. Boston, USA: Library of 
Congress Cataloging-in-Publication Data 
 
Formative Assessment – is what teachers do when they obtain 
information about student understanding during instruction and provide 
feedback that includes correctives to help students learn. It involves both 
formal and informal methods of gathering information with the sole 
purpose of improving student motivation and learning.  
McMillan James H., 2007. Classroom Assessment-Principles and Practice 
for Effective Standards-Based Instruction. Boston, USA: Library of 
Congress Cataloging-in-Publication Data 
 
Summative Assessment – documents what students have learned at the 
end of an instructional unit. Summative assessment is more formal and 
occurs after instruction is completed.  
McMillan James H., 2007. Classroom Assessment-Principles and Practice 
for Effective Standards-Based Instruction. Boston, USA: Library of 
Congress Cataloging-in-Publication Data 
 
Authentic Instruction and Instruction- focus on knowledge, thinking and 
skills exhibited in real-life settings outside of school that produce the 
student‟s best, rather than typical, performance. 
McMillan James H., 2007. Classroom Assessment-Principles and Practice 
for Effective Standards-Based Instruction. Boston, USA: Library of 
Congress Cataloging-in-Publication Data 
 
Alternative Assessments – include authentic assessment, performance 
assessment, portfolios, exhibitions, demonstrations, journals and other 
forms of assessment that require the active construction of meaning rather 





McMillan James H., 2007. Classroom Assessment-Principles and Practice 
for Effective Standards-Based Instruction. Boston, USA: Library of 
Congress Cataloging-in-Publication Data 
 
Continuous Assessment – is the daily process by which you gather 
information about students‟ progress in achieving the curriculum‟s learning 
targets. 
Nikto, A. J, 1995. Curriculum-based continuous assessment: A framework 
for concepts, politics and procedures. Assessment in Education: Principles, 











This chapter examines the diverse characteristics and needs of today‟s and 
tomorrow‟s learners; the relationship between learning theories and 
instruction; the use of the learning style approach to teaching. It will also 
review a selection of teaching methods and their effectiveness and looks at the 
role of assessment as an element of teaching and learning. The role of teacher 
learning in the teaching/learning process is also examined.  
Today, in college classrooms, the student body of traditional-age and 
nontraditional-age students represents a plethora of student differences and 
needs.  There is a noticeable growth of secondary or high school graduates who 
are pursuing higher education in countries around the world13. In the United 
States, “in the last several decades, there has been a dramatic increase in the 
number of individuals who attend community colleges rather than 4-year 
colleges, and the community college movement continues to expand” (Santrock 
2002).  In the Caribbean there is a similar trend as indicated by the Tertiary 
Level Institutions Unit – University of the West Indies report14. In Barbados in 
particular, the Barbados Community College also has registered an increased 
student enrollment during this period15.  
Each of our students is unique, with unique needs16. Students differ in socio-
economic status, experiences, culture and ethnicity, language and learning 
style. They are the less able and more able students who differ in ability and 
achievement; and also “in personal and social traits such as energy, 
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assertiveness, sociability, and patience17. Some are shy, nervous; others are 
quiet, independent workers of average ability. Boys and girls are different; 
students will develop at different rates and probably will display diverse 
needs18. (Good & Power 1976) identified five types of students that teachers 
can expect to find in most classrooms. They are successful students who are 
task oriented, academically successful, and cooperative; social students who 
are more person oriented than task oriented; dependent students who 
frequently look to the teacher for support and encouragement and often ask for 
additional directions and help; alienated students who are reluctant learners 
and potential dropouts; and phantom students seem to fade into the 
background because they are hardly noticed and heard from. “The new 
“millenials” generation of students, characterized as the generation born after 
1982, embrace technology as it touches all aspects of their lives. This 
generation uses the Internet for school, work, and leisure, and often has a 
perception that the use of technology in schools is inadequate19”, they enter 
college already „wired‟ and „hyperlinked‟. Because of these differences, 
individual students will respond differently to various teaching strategies. 20 
 
2. 1 JOB MARKET SKILLS REQUIREMENTS  
Well-rounded students who can think are what the industry/workplace is 
asking for. In a survey led by the Partnership for 21st Century Skills21 , when 
employers were asked to articulate the skills sets that new entrants (into the 
workforce) need to succeed, selecting from a group of basic skills and applied 
skills, employers  ranked as most important : (1) professionalism/work ethics; 
(2) teamwork/collaboration (3) oral communication; and (4) critical 
thinking/problem solving22. Research supports the need for a combination of 
competencies for work and academic competencies as a baseline entry 
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requirement. Although there are certainly differences between work 
competencies and higher education (for example, academic skills in higher 
education), researchers have found some common areas in both literatures in 
terms of the basic skills that individuals must have in today‟s world23. (McCain 
2005) endorses this and suggests that “outside the school system, schooling 
skills won‟t cut it even though they are powerful”. He states that it is important 
to equip students with problem-solving skills because being able to think 
logically and independently is just as critical for solving personal and 
household problems as it is for solving work-related problems. Essentially this 
means providing them with life skills. 
In the diverse classroom, learner accommodation starts with the teacher. 
(Walklins 1990) suggests that teachers when they are designing teaching and 
learning strategies, they should structure and organize learning so that 
account is taken of the student-related factors such as need, ability, interest, 
previous experiences, linkages between various subjects and learning styles. 
He furthermore states that teachers should make provision to involve students 
actively in decisions about their learning and to recognize the value of the two-
way negotiation. (McCain 2005), while agreeing with Walklins, addresses 
student needs from a broader perspective. He states that we (educators) need 
an instructional approach that will equip students with real-world problem-
solving skills plus teach them content they must master to be an educated 
person. To be a true 21st century citizen24 learners will need a combination of 
“school skills” and real-world skills. 
 
2.2  CRITICAL THINKING AND QUESTIONING IN COLLEGIATE 
CLASSROOMS 
The appeal for students who are critical thinkers abounds. In recent times 
critical thinking skills have been identified as a key prerequisite for students 
entering the job market. There are many perspectives on critical thinking. 
                                                 
23
 International Journal of Educational Development , 24 (2007) 
24





According to (Santrock 2002), critical thinking is not an entirely new idea 
(Gardner, 1999; Runco, 1999; Moldoveanu & Langer, 1999)25; similar ideas of  
the importance of getting students to think reflectively and productively rather 
than guessing at a correct answer were proposed by John Dewey (1933) - 
famous educator and Max Wertheimer well-known psychologist respectively. 
Beyond the similarities and differences in their definitions of critical thinking 
(Weiten 2007; Santrock 2002; Marzano 1995),  (Norris 1985) asserts that what 
is most important , is that the goal of critical thinking is to create a critical 
spirit, which encourages students to question what they hear and examine their 
own thinking for logical inconsistencies or fallacies.  
(VanderStoep and Pintrin 2008) make critical thinking more explicit, by 
identifying the four components of critical thinking as: understanding the 
problem or issue at hand; evaluating the evidence presented and being curious 
about evidence not presented; considering multiple perspectives that people 
could have on an issue; and taking a position in light of the evidence, while 
recognizing that others may disagree. Weiten‟s model of critical thinking differs 
from VanderStoep and Pintrin‟s where he identifies knowledge of the skills of 
critical thinking (the cognitive component), and the attitude or disposition of a 
critical thinker (the emotional or affective component), as needed for effective 
critical thinking. (Nisbett 1993) comments that decades of research on 
instruction in critical thinking have shown that the skills and attitudes of 
critical thinking need to be deliberately taught, because they often do not 
develop by themselves with standard instruction in a content area26. 
The two most common verbal interactions in the classroom between teachers 
and students are questioning and discussion (Frieberg and Driscoll 2005). Both 
(Harvey and Goudis 2007) and (Petty 2002) agree that questions are the master 
key to understanding ; and that without it (questioning), it is impossible to 
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develop genuine understanding, or other higher-order mental skills. (Biech 
2005) also supports the use of questions, stating that beyond simply eliciting 
answers or facts, questions can stimulate interaction and discussion;  
questions enable the trainer/teacher to assess what the participants know and 
what they still need to learn; questions encourage thinking; questions can 
clarify confusion and stimulate research27.  
There is a range of different types of questions that teachers utilize in the 
classroom28 to obtain student participation and feedback. One example of such 
is the Socratic method. This is a technique of using a questioning-and-
interaction sequence designed to draw information out of students, rather than 
pouring it into them.29 The basis of the Socratic questioning method is 
encapsulated in six key questions: (1) conceptual clarification questions;  (2) 
questions which probe assumptions; (3) questions which probe rationale, 
reasons and evidence; (4) questions which question viewpoints and 
perspectives; (5) questions which probe implications and consequences and (6) 
questions which questions the question30. Advocates of the critical thinking 
movement31, purport that there is a special relationship between critical 
thinking and Socratic questioning32 because both share a common end. 
Critical thinking gives one a comprehensive view of how the mind functions (in 
its pursuit of meaning and truth), and Socratic questioning takes advantage of 
that overview to frame questions essential to the quality of the pursuit. 
Allowing students to experience a range of questions will build their cognitive 
ability to respond to a more complex world in which simple facts can be 
recalled from a computer (Freiberg and Driscoll 2005). 
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In order to nurture the habit of critical thinking, teachers must facilitate 
student analytical thoughts by deliberately choosing and using, questioning 
techniques which support critical thinking. 
 
2.3 LEARNING THEORIES/ LEARNING AND INSTRUCTION 
Different theories of learning inform one‟s way of thinking about the principles 
of learning. The prevailing theories range from a combination of views which 
are grounded in the historical to those alternative theories which developed 
independent of and in response to the traditional theories. They center around 
how learning occurs in young people and adults. Although learning theories 
differ, “they all do share some basic, definitional assumptions about learning. 
Learning is referred to as a persistent change in human performance or 
performance potential. To be considered learning, a change in performance 
must come about as a result of the learners‟ experience and interaction with 
the world.”33 
 
There is common agreement that psychology is the bedrock of learning 
theories. (Petty 1998) identified that the three schools of psychology that have 
contributed to learning theory are the cognitivist school (cognitivism), the 
behaviorist school (behaviorism) and the humanistic school. (Armitage et. al 
1999) add that “theories of learning are based on psychological understanding 
and seek to describe what happens when learning takes place.”  
 
(Petty 2002) asserts that each theory looks at learning from a different point of 
view. The comparison he makes, shows the cognitivist school looking at the 
thinking processes involved when we learn. The behaviorist school ignoring 
these and looking at how teacher behavior and other external factors influence 
learning; the humanistic school has an interest in education as a means of 
meeting the learner‟s emotional and developmental needs. These theories 
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“supplement rather than contradict each other and often overlap in practice”. 
(Armitage et al.1999) support this view declaring that no one theory can supply 
a blueprint for how we learn, but each offers insights which are essential to us 
as teachers if we are to ensure that our students learn effectively. By using one 
theory or a combination of theories as the basis of instruction, acknowledges 
individuals peculiarities and increases the learning opportunities for individual 
learners. Learning has an intrinsic element, but also occurs because of 
external influences. 
 
Behaviorist theory contends that, learning is a change in observable behavior 
that occurs as the result of experience 34. In a teaching situation, “students‟ 
specific, observable, desired responses to questions represent „behavior‟ and 
the „experience‟ is the teacher‟s use of reinforcement or punishment that 
changes the behavior. According to behaviorism, the goal of instruction is to 
increase the number, or strength of correct student responses” (footnote). The 
strength of this theory is that it is of a progressive nature and it focuses on 
immediate student improvement, and not a grade as an indication of student 
learning. The challenge to this theory is that “only what can be measured is 
regarded as learning” (Armitage, et al. 1999). Learning, according to the 
cognitive learning theory provides occasions for measurement to occur. This 
theory defines learning as “a change in an individual‟s mental structures and 
processes that may or may not result in an immediate change in 
behavior”(footnote). Remembering numbers or facts is an example of 
cognitivism at work. There is no observable change in the individual, however, 
the individual uses his mental faculties to commit these pieces of information 
to memory.  
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2. 4 LEARNING STYLES/PREFERENCES AND TEACHING 
Cognitive or learning styles have been thought to play an important role in 
learning and studying35. A learning styles approach to teaching and learning is 
based on the idea that all students have strengths and abilities, but each may 
have a preferred way of using these abilities36. (Sternberg 1997) defines a 
learning style as a preferred method of completing cognitive tasks. (Slavin 
2000) defines it as “orientations for approaching learning tasks and processing  
information in certain ways.”  (VanderStoep and Pintrich 2008) choose the term 
„learning strategy‟ over „learning style‟, they see learning strategy as easily 
changeable based on the task and its use is flexible across disciplines. The 
learner avoids been pigeon-holed into one type of learning. Self-help books37 for 
college students promote, among other factors, the value of learning style 
theory to their success.  
 
In the book, “POWER Learning” the author(s) state that one of the most basic 
aspects of learning styles concerns the way in which we initially receive 
information from our sense organs – our „receptive learning style‟. It is stated 
that people have different strengths in terms of how they most effectively 
process information. Four types of receptive learning styles are identified: 
Visual/verbal learning style; visual/non verbal learning style; auditory/verbal 
learning style and tactile/kinesthetic learning style.38 A multi-sensory 
approach to learning means that the learner can use any one or all of their 
senses to help them to truly understand a concept or idea. Knowing that 
students learn through the five senses is a bonus for teachers, as they can 
build on these natural tendencies and engage as many of the five senses as 
possible in a teaching session. Key research findings show that learners 
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acquire and store knowledge in two primary ways: linguistic (by reading or 
hearing lectures), and nonlinguistic (for example, through visual imagery, 
kinesthetic or whole-body modes.) The more students use both systems of 
representing knowledge, the better they are able to think about and recall what 
they have learned (Marzano, Pickering & Pollock, 2001). 
There are many theories and various learning-style models available for use by 
learners and institutions. The debate by key advocates and researchers of a 
learning style approach to education is ongoing. “They agree that individual 
strengths and abilities should be emphasized, but disagree on how to put the 
theory into practice”.39 The International Learning-styles Network 
organization40 has endorsed and uses the Dunn and Dunn learning-style 
model because of its extensive research base. Studies conducted using this 
model, in the area of the impact of learning-style instructional strategies on 
student achievement and attitudes vary as is evidenced following findings: 
 For the students, through the orientation process, several colleges and 
universities identified the learning styles of every entering freshman 
(Rindle and Dunn 2007), and provided seminars on how to capitalize on 
the information. At completion of those seminars student evaluations 
reflected their increased self-awareness and improved study skills.  
 Faculty members delivered content in ways that better match students‟ 
strengths. This led to increased academic performance and improved 
attitudes towards school (Lovelace 2005). 
 Knowledge of their learning styles impacted students and teachers 
beyond the classroom (Dunn and Griggs 1998; 2000); teachers became 
self-motivated to internally reflect on their philosophy of education as it 
impacts everyday interactions with students and colleagues and students 
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accepted responsibility for their learning regardless of their instructors‟ 
teaching style.41 
 
2.5 THE TEACHING/LEARNING PROCESS 
(Candace, Bos & Sharon Vaughn 1994) describe the teaching-learning process 
as “a model of teaching and learning that takes into account the complexity of 
the learning environment or context, the beliefs and characteristics of the 
learner and teacher, and the instructional cycle the teacher orchestrates to 
facilitate learning. It is based on notions of individualized programming.”  Bos 
& Vaughn further suggest that “although students may be instructed in 
groups”, it is the teacher‟s responsibility to study and “plan for each student 
individually, realizing that students have both common and unique needs”. 
(Orlich et al. similarly highlights the importance of the learner in his holistic 
instructional cycle. The learner and the learner‟s needs are always at the center 
of the model. It is for the learner that you (the teacher) use different 
instructional techniques . ( Orlich et al. further provides teachers with a 
formula for “dynamic instruction”. Teachers must consider all the variables 
that can affect both (their) teaching and the students‟ learning – the grand 
picture, as well as a collection of details- detailed implementation, this he 
describes as the holistic instructional view. Each of the four elements of the 
model interacts to inform the others. 
 
2. 6 KNOWING THE STUDENT   
A new generation of learners described as the Net Generation or Millennials, 
are among the mix of traditional and non-traditional students pursuing post-
secondary education today. The students of this generation are described as 
the traditional student or the millennials. These students continue directly to 
post-secondary education within one or two years of graduating high school 
and attend school full time; they generally fall within the age group 18-24 years 
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old and were born after the introduction of the PC (personal computer) - many 
are also considered milleninals.42 The millenials (20% of them) started using a 
computer between the ages of 5 and 8 years of age and almost all used a 
computer by the time they were 16 and 18 years old.43 
The Net Generation or Millenials, have unique characteristics that differentiate 
these students from other generations.44According to (Tapscott 1998) the Net 
generation member is an assertive, self-reliant, curious person who is 
enmeshed in an interactive culture that centers around 10 board themes. 
These themes include board independence; emotional and intellectual 
openness; inclusion; free expression and strong views; innovation; 
preoccupation with maturity; investigations; immediacy; sensitivity to 
corporate interest and authentication and trust. Other authors like (Howe and 
Strauss, 2001) describe them as individuals who have “a fascination with new 
technologies, have a need for group activity, have an emphasis on 
extracurricular activities and focus on their grades”. This new type of student 
comes to the classroom with some degree of relevant prior knowledge and with 
a comfort of technology and its uses. 
 
2.7 A SHARED RESPONSIBILITY FOR TEACHING AND LEARNING  
(Moore 2001) offers a broad definition of teaching, describing it “as the actions 
of someone who is trying to assist others to reach their highest potential in all 
aspects of development”. Teaching therefore is inclusive by nature and involves 
at least two critical participants- the teacher and the student, who interact in a 
highly interdependent environment – the classroom. In this two-way process, 
(Petty 2002) places a significant responsibility on the student, and makes the 
learner accountable to some degree for his learning. He states that “learning is 
not something done to students (the passive learner approach), but something 
students do to themselves (the active learner approach)”. He advocates that the 
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teacher‟s role is giving students some control over their learning on every 
course. Furthermore, he argues that “teachers must see themselves as learning 
facilitators or learning managers, and encourage students to take responsibility 
for their own learning. Walklins supports this method of instruction, describing 
it as „facilitative teaching‟45. “Building learning communities” is the phrase 
(Good and Brophy 2003) use to describe this student/teacher involvement. He 
adds an element not mentioned by Petty or Walklins. “Teachers who wish to 
supplement traditional transmission teaching with social constructivist or 
learning community approaches, will need to adjust their management 
strategies accordingly and to prepare students to fulfill expanded 
responsibilities that include constructing knowledge by participating in 
discourse and collaborating with peers to plan and carry out learning 
activities46.” 
The benefits of such an approach to the students, according to (Petty 2002), 
include a show of respect for the learners, and development of their self-belief, 
autonomy and resourcefulness. He warns that conversely, if the teacher always 
takes responsibility, this can develop the students‟ feeling of dependency and 
helplessness, and encourage them to avoid blame for their own poor learning”. 
 
2.8 DELIVERING INSTRUCTION  
Compared to (Gagne, Briggs and Wager 1992) limited view of instruction, 
(Driscoll 2005) gives a comprehensive and definitive picture of the 3Ws (what, 
who and where) of instruction, defining it “as any deliberate arrangement of 
events to facilitate a learner‟s acquisition of some goal. The goal can range from 
knowledge to skills to strategies to attitudes and so on. The learners can be 
adults or children of any age, background, or prior knowledge. The setting in 
which learning takes place, can be formal, school-based, on-the-job or in the 
community. Those in charge of instruction can include public and private 
school teachers, training instructors or instructional designers”. (Gagne, Briggs 
                                                 
45
 Walkins,  L. Teaching and Learning in Further and Adult Education. 1990. 
46





and Wager 1992) on the other hand, define instruction as “the set of events in 
a lesson which acts upon and involves the student. These events constitute a 
set of communications to the student, whose sole aim is to aid the process of 
learning.   
Winging it in today‟s classroom is unacceptable. (Mager 1998) disallows those 
in charge of instruction to do this. He states that the craft of instruction is rich 
in procedures and techniques for assuring that students develop important 
skills, and for sending them away with a desire to apply what they learned and 
an eagerness to learn more. Here (Mager 1998) endorses a point made by 
(Bruce and Weil 1992) that the most important outcome of instruction may be  
the students‟ increased capabilities to learn more easily in the future, both 
because of the knowledge and skill they have acquired and because they have 
mastered learning processes. 
An instructional strategy is the medium teachers use to actually present the 
lesson content – that is, how the teacher will give the students the information 
and consists of two components: the methodology and the procedure47. To 
deliver the lesson content teachers will have to choose from a wide variety of 
methods and learning experiences that they feel will best lead to the desired 
outcomes48. There are several different approaches to instruction. For example, 
(Walkins 1990)  identifies didactic, facilitative and socratic methods as three 
appropriate teaching methods used in further and adult education; Rogers 
(1996) identifies four types of teaching methods and categorises these methods 
as: presentation methods (teacher activities that are highly teacher controlled 
such as demonstration, use of text or audio-visual); participatory methods 
(interaction between teacher and learner, or learner and learner); discovery 
methods (in which the learners on their own or in groups work on tasks, 
exploring or discovering knowledge for themselves through practice; evaluatory 
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methods (in which tests, quizzes and role plays become the means for further 
learning.). (Joyce and Weil 1999) 49describe over twenty-five approaches to 
teaching classified into four types - information processing, social, personal and 
behavioral. What is evident is that telling, showing and doing are the common 
denominators of teaching and organizing course content50.  
A number of authors (Good and Brophy 2003; Petty 2002; Armitage 1999; 
Forsyth et al. 1999;) agree that teachers need to vary as much as possible their 
delivery methodologies: no one method is optimal for all purposes in all 
situations. Using a variety of methods, as well as increasing student attention 
and interest, gives the teacher the flexibility to deal with the wide range of 
challenging and infuriating problems that teachers inevitably encounter. 
(Forsyth Joliffe and Stevens 1999) summarizes the pluses of varying a teacher‟s 
delivery strategy by stating that, the more often you present stimulus material 
to the learner using different tools, and the more often you provide some 
guidance to elicit performance, the more likely you (teacher) will enhance 
retention and the transfer of learning to new real-world situations.  
The choice of instructional strategies can influence the level of a student‟s 
participation. For example, group activities and student-centered teaching 
strategies such as cooperative learning can be motivational since they build 
upon the need for recognition and belonging.51 In addition use of most forms of 
individualized instructional strategies are also effective techniques for 
motivating students because they allow students to work at their own pace and 
at their own level (Moore 2001). In addition, there are differences amongst 
students. Because of these differences, individual students respond differently 
to various teaching strategies (Marzano 2003). 
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The basic instructional types (teaching styles) are either teacher-centered or 
student or learner-centered. (Armitage 1999) positions teachers on a 
continuum, stating that as they teach, they move from a didactic approach to a 
learner-centered approach. Some instructional methods influence students 
directly through focused, teacher-directed instruction, while others influence 
them indirectly by involving them in their own learning.52 The direct delivery of 
instruction (telling) is the “traditional” or didactic mode in which knowledge is 
passed on through the teacher, the text book, or both. The indirect avenue of 
instruction (“showing”) provides students with access to information and 
experiences whereby they develop knowledge and skills53. The teacher who 
uses the learner-centered style of teaching, facilitates the learning by 
organizing and maintaining an engaging environment for the learner54. The 
direct delivery of instruction or the teacher-centered style, is characterized by 
using a traditional skilled teaching technique to convey a selection of 
knowledge to the learners.55 Lecturing is the primary means of controlling the 
learning environment, although other means can also be used to maintain 
control of the learning environment (Grubb 1999). In the case of using the 
lecture method “instructors are the main source of knowledge and authority”56.  
Both instructional approaches have advantages and disadvantages of use, 
however, either of the approaches can be used effectively to bring about 
learning57. Research findings suggest that whole-class interactive teaching, is 
the “champion and Olympic gold-medal winner” of teaching methods. It is not a 
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single method, but a family of highly structured methods which include direct 
instruction, explicit instruction, and active teaching (Petty 2006).  
 
2.9 USE OF RESOURCES FOR LEARNING AND TEACHING 
 “Aids and resources may be used in a cognitive domain as „advance organizers‟ 
(advocated by Ausubel cited by Curzon 1990) to set the scene for the 
introduction of a new topic, and to encourage students to make connections 
with their existing knowledge” (Armitage 1999). Aids and resources may also 
help learning to continue after the initial contact, in the student‟s own time, or 
in subsequent structured learning sessions, for example the internet: email, 
World Wide Web. Teaching and learning resources should be used to promote 
student learning and work best when they complement or extend the work of a 
lecturer, teacher, or trainer than supplanting it” (Armitage 1999). 
 
2.9.1 MILLENNIALS AND INSTRUCTION  
Growing up with and using technology is the world of the “millennials” or Net 
generation. With such a background, it is their expectation that school and 
instruction would be one that is inclusive of different digital technologies, as 
this is authentic to them. One example of the technological impact on the 
teacher /learner process is the Internet and more recently Web 2.0 
technologies. Reviewing a study conducted by the National Schools Board 
Association and Grunwald Associates LLC. of Virginia, USA, it was reported 
that58:  
 More than one in five students ages 9-17 with online access post 
comments on message boards every day 
 Thirty percent (30%) own their own blogs and 17 percent update their 
blogs at least once a week. 
                                                 
58






 Nearly 60 percent of students discuss education-related topics online 
such as college planning and learning outside college. This study is 
based on a survey of more than 2000 students, parents and school 
districts leaders on what students do online and what youths and adults 
think about these activities59.  
Furthermore, a 2008 study on the use of Web 2.0 tools by students age 11-16 
in and out of school by Becra (the British Educational Communications and 
Technology Agency) found that these resources encourage participation by 
students who may be reluctant to speak up in class. In addition the study 
concluded that the 24/7 nature of the online world fosters a continuing 
conversation and leads some students to further investigate topics that interest 
them60.  
The aforementioned research emphasizes the millennials‟ preferences to 
learning by doing and talking. They carve out time to facilitate social 
connections, are actively communicating with each other, are using new 
technologies to complete multiple tasks and expect instant responses because 
of continuous access to information. 
Internet technologies are providing another communicative avenue, to bolster 
fundamental interactions between teachers and students in the teaching and 
learning process. McGlynn (2008) suggests that to reach these millennials 
students in order to engage, motivate, and inspire them needs to be addressed, 
so that there can be an intersection between how they learn and how we teach. 
 
2.9.2 ASSESSMENT AS AN INTEGRAL PART OF TEACHING AND LEARNING 
Among the numerous responsibilities that teachers have, is the requirement 
that they make important decisions about what and how much students have 
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learned. Assessment is not only an add-on activity that occurs after instruction 
is completed, rather, assessment is integrally related to all aspects of decision 
making and instruction (McMillan 2007). According to (McTighe and O‟Connor 
2005) classroom assessment and grading practices have the potential not only 
to measure and report learning but also to promote it.61 Teachers facilitate 
learning by providing students with important feedback on their learning 
progress and by helping them to identify learning problems (Bloom et al. 1981, 
2002).62  
Teachers have three opportunities to collect and use student information in a 
meaningful way. Assessment decisions can be made before instruction (pre-
instructional or diagnostic assessment), during instruction (formative 
assessment or assessment for learning) and at the end of instruction – 
(summative assessment or assessment of learning). Each type of assessment 
has its own purpose, among the seven practices for effective learning proposed 
by Jay McTighe and Ken O‟Connor63, they highlight that (1)powerful pre-
assessment has the potential to address a worrisome phenomenon reported in 
a growing body of literature (Bransford et al. 1999,1991) ; (2)responsiveness in 
assessment is as important as it is in teaching. Students differ not only in how 
they prefer to take in and process information but also in how they best 
demonstrate their learning; (3) to serve learning, feedback must meet four 
criteria: It must be timely, specific, understandable to the receiver, and formed 
to allow for self-adjustment on the student‟s part (Wiggins,1998). 
New thinking in classroom assessment is emerging. There is advocacy for 
shifting from quality control (summative assessment or assessment of learning) 
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to quality assurance (formative assessment or assessment for learning)64. The 
current trends show that (1) more established traditions of focusing 
assessment on “objective” testing at the end of instruction are being 
supplemented with, or in some cases replaced by, assessment during 
instruction – to help teachers make moment-by-moment decisions and with 
what are called “alternative” assessments; (2) there is recognition that 
knowledge and skills should not be assessed in isolation, but together. More 
emphasis is now placed on assessing thinking skills and collaborative skills 
that are needed to work cooperatively with others; (3) there is a need to involve 
students in all aspects of assessment, from designing tasks and questions to 
evaluating their own and others‟ (McMillan 2007). 
Heritage 65 outlines a structure for formative assessment that if used 
effectively, can provide teachers with information they need to move learning 
forward. Teachers must understand that formative assessment is a systematic 
process of continuously gathering information about learning; it involves a 
variety of strategies for evidence gathering which can be categorized into three 
broad types: on-the-fly assessment, planned for interaction, curriculum-
embedded assessment66.There are four core elements of formative assessment: 
1) identifying the “gap”, 2) feedback, 3) student involvement, and 4) learning 
progressions. Teachers need to have a clear understanding of each of these 
elements.  
Finally teachers need specific knowledge and skills to use formative 
assessment successfully. These include - domain knowledge, pedagogical 
content knowledge, knowledge of students‟ previous learning and knowledge of 
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assessment. In addition to an appropriate knowledge base, the successful 
implementation of formative assessment, requires teachers to:1) create 
classroom conditions that allow for successful assessment, 2) teach the 
students to assess their own learning and the learning of others, 3) interpret 
the evidence, and 4)match their instruction to the gap. 
In a classroom that uses assessment to support learning, the divide between 
instruction and assessment blurs. Everything students do – is a potential 
source of information about how they understand67.If teachers fail to gather 
useful information about students this can lead to student failure – failure that 
can be avoided.68 
2.9.3 PERFORMANCE MANAGEMENT AND TEACHER PROFESSIONAL 
DEVELOPMENT 
Human Resource Management literature promotes the linkage of performance 
measurement along with other programs, as critical influences to the long-term 
success of an organistaion. Performance management is an organisation‟s 
ability to measure how well employees perform and use that information to 
ensure that performance meets present standards and improves over time 
(Fisher, Schoenfeldt and Shaw 2006). (Marzano 2003) suggests that one of the 
true measures of professionalism as it relates to teaching  includes a certain 
level of knowledge about one‟s subject area, but perhaps more importantly, it 
also involves pedagogical knowledge of how best to teach that subject matter. 
(Blank, de las Alas,& Smith 2007) and  (Wenglinsky 2000) share a similar view, 
stating that professional development that focuses on student learning and 
helps teachers develop the pedagogical skills to teach specific kinds of content 
has strong positive effects on practice. 
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Research findings over the last twenty years have defined a new paradigm for 
professional development – one that rejects the ineffective “drive-by-workshop 
model of the past in favour of more powerful opportunities”.69. Modern staff 
development, according to Good and (Brophy 2003) usually involves groups of 
teachers working together with specialists, supervisors, administrators, 
parents and university personnel. (Easton 2008) makes a case for replacing 
Professional Development with Professional Learning. She argues that 
development activities are neither bad nor wrong and in some cases are vital to 
professional and organization growth, but they are not sufficient. She further 
states that educators often find that they need to change what they need to do, 
on a daily or sometimes hourly basis as they respond to the needs of the 
learners they serve. Doing this takes learning. Developing is not enough. 
Educators must be knowledgeable and wise. They must know enough in order 
to change. They must change in order to get different results. They must 
become learners, and they must be self-developing (Easton 2008). 
(Darlington-Hammond and Richardson 2009) share the same view as (Easton 
2008) and offer a new definition of high-quality professional development 
(teacher learning) which focuses on content: centered on student learning, 
context: integrated with school improvement and design: active, sustained 
learning. Content which focuses on the teacher, is the most useful when it 
emphasizes active teaching, assessment, observation and reflection rather than 
abstract discussions (Darling-Hammond and McLaughlin 1995) .A prescription 
which educational institutions should consider for creating an effective teacher 
learning model  is reflected in the research findings (Wei, Andree and Darling-
Hammond 2009). They found that, high-achieving nations including Finland, 
Sweden, Japan, South Korea, Singapore, the United Kingdom, and Australia 
have the following common features in their learning systems:  
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 Time for professional learning and collaboration is built into teachers‟ 
work hours.  
More than 85% of the schools in Belgium, Denmark, Finland, Hungary, 
Ireland, Norway, Sweden, and Switzerland provide time for professional 
development in their teachers‟ workday or week. (Organization for 
Economic Cooperation and Development (OECD), 2004)70 
 Ongoing professional development activities that are embedded in 
teachers‟ context and focused on the content to be taught.  
For example, a highly developed practice in Japan and China - one that 
is now spreading to other nations - is the research lesson (or lesson 
study), in which groups of 4-6 teachers observe one another‟s classroom 
and work together to refine individual lessons, expediting the spread of 
best practices throughout the school(Barber & Mourshed,2007)71 
 Extensive opportunities for both formal and informal in-service 
development. 
 Supportive induction programs for new teachers 
 School performance structures that involve teachers in decisions about 
curriculum, instruction, assessment, and professional development. 
In summarizing this chapter, several themes are clear from the literature. 
Foremost, is the abundance of information in the area of teaching and learning, 
and the avenues to effective teaching, are endless.  
 
Educational institutions as part of an open system model are affected by 
external forces, such as globalization and the information age. Concurrent with 
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worldwide changes is the demand for tertiary education which is increasing 
and educational institutions are finding ways to cope. Not to be ignored is the 
additional learning expectations, styles and needs of the learners.  
 
New paradigms too are emerging. There is an emphasis on quality assurance in 
the education offering and also an emphasis on assessment for learning. In 
addition, there is the view to use assessment to enhance the student, the 
teacher and the organization through reflection, which looks at self as well as 
the organization.  
 
Interactivity and engagement describe classrooms and campuses of today. The 
teachers‟ understanding of the core learning theories, learning styles and their 
own teaching style can affect student learning.  
 
New hires (students) according to employers must have a combination of skills, 
but especially critical thinking skills to be considered “work ready”.  
 
High regard is given to teachers in high achieving countries and the 
governments of these countries invest in teacher learning as a major engine for 
academic success. 
 
Having reviewed the literature this writer has gained the following new 
perspectives which are apparent in the area of teaching and learning. 
Primarily, there are numerous opportunities to enhance the teaching/learning 
encounter within the education process. The participants (governments, 
educational institutions, instructors and students) must first recognized their 
roles and responsibilities at the tertiary level. These have changed to ones 
which require active involvement by the participants and ones which requires 
educational institutions to lead the way through the support of their 
governments. Nations can create public value for their citizens, through their 





systems. Educational institutions must prepare for and cater to the “new” 
student in the 21st century. The “old school” type of instruction has its place. 
However, the teacher must add to their toolkit, the skills of a “technologically 
savvy” teacher, and adapt their teaching to accommodate the students‟ 
additional learning needs.  
 
There is a reciprocal relationship between teaching and assessment. Teachers 
can use formal and informal assessments to help students identify their 
strengths and use these strengths to improve learner outcomes. As in the case 
of formative assessment, students can grow from their mistakes and have other 
opportunities to improve their performance.  
 
To further enhance the learning experience and improve student performance, 
“modern” practitioners in education need to adopt an approach to teaching 
which include different teaching methods and also uses a combination of 
teaching methods. Students can get a sense of self-empowerment, when 
teachers use teaching methods that encourage participation, it is like a trial 





3.0   METHODOLOGY 
 
INTRODUCTION 
In today‟s work environment, it is common to hear repeated references made to 
the importance of human resources. Though not mentioned as often as human 
resources, equally important within an organisation‟s operations are 
nonhuman resources. These nonhuman resources or essential resources, 
categorized as information, facilities, machinery and equipment, materials and 
supplies, all have a direct bearing on profitability, productivity and quality of 
outputs (Plunkett, et al. 2002)). Information or data, data collection and 
analysis are critical to the outcome of this research study and its focus 
dominates this chapter.   
 
Using the mixed methods research or the multi-methods approach in a 
research study of this type provides great flexibility. According to (Saunders, et 
al. 2000) the practice of mixing and matching strategies and approaches is 
quite usual and beneficial as they do not exist in isolation. Using qualitative 
and quantitative research procedures allows the researcher to conduct a cross-
sectional survey of students, instructors and administrators of Barbados 
Community College Hospitality Institute (BCCHI) to ascertain their perceptions 
of the learning environment.  
 
3.1 DATA COLLECTION PROCEDURES 
Observation, experiments and surveys are some of the recommended ways to 
capture quantitative data in research. A survey entails the capture of data 
based on addressing questions to respondents in a formal manner and taking 
systematic record of their responses (Kent 2007).  In disciplines such as 
marketing, survey research allows the researcher to gather primary data by 
asking people questions about their knowledge, attitudes, preferences and 





it allows large sample sizes, the collection of substantial amounts of data in an 
economical and efficient manner (Kent 2007). The survey is conducted onsite, 
that is, at the Barbados Community College Hospitality Institute (BCCHI) 
campus where the students‟ classes are held. All the respondents are 
accessible, both in person and online. 
 
The ubitiquous nature of the internet and the growing use of technology allow 
the researcher to use a medium which is now common in most individual 
lifestyles. The online survey takes advantage of this sophisticated computer 
networks where, the survey is administered using the computer networks such 
as the internet or local intranets and may be either e-mail surveys or web-
based surveys (Kent 2007). The use of the online survey is appropriate because 
of its advantages of: speed, coverage, cost, anonymity and 24/7 convenience.72  
 
3.2 RESEARCH INSTRUMENTS 
Surveys allow the researcher to use the interview format and self-administered 
questionnaires to capture responses.  Interviewing respondents can take many 
forms and can take place in different locations, and “are far more personal 
than questionnaires” (Trochim 2001). 
 
The researcher can interview respondents of the survey by telephone, face-to-
face, via the post, online, as an individual or as a group, in a business setting 
or a relaxed setting such as at home, in a mall or in the street. The structured 
interview however, allows the researcher to physically meet the interviewee in-
person. This face-to-face interview allows personal contact between the 
researcher and the interviewee and when conducted as a business interview is 
convenient for the interviewee as it is administered on the business premises.   
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Following the interview protocol steps this face-to-face interview with the 
Director of the BCCHI (senior tutor of BCC), takes place at BCCHI campus and 
not at the main campus of the Barbados Community College. The researcher 
uses the interviewer-administered questionnaire to guide the process and an 
audio recorder is used to record the responses of the Director. Conducting the 
interview survey with the Director provides a big picture perspective on the 
management of the instructional process at BCCHI. 
 
(De Vaus 1996) uses the questionnaire as a general term to include all 
techniques of data collection in which each person is asked to respond to the 
same set of questions in a predetermined order73.This research instrument- the 
questionnaire, “provides an efficient way of collecting responses from a sample 
prior to quantitative analysis (Saunders, et al. 2000). Three types of 
questionnaires will be used in this survey research. They include the  
(1) self-administered questionnaire (2) the interviewer-administered 
questionnaire- where the respondent‟s answers are recorded by the interviewer 
and (3) the group-administered questionnaire. For this research exercise, three 
different questionnaires were designed to specifically target the three 
components of the survey population. Two questionnaires (that of the students 
and the instructors) are self-administered; while the third questionnaire is 
interviewed administered targeting the Director of the Institute.  
 
In order to capture the voice of the students, the researcher will use a 
combined self-administered group-questionnaire. Unlike a group interview or 
focus group, the group-administered questionnaire allows “a sample of 
respondents to be brought together and ask to respond to a structured 
sequence of questions” (Trochim 2001). This type of questionnaire is 
convenient and easy to administer as groups of students are assembled in their 
classrooms for daily scheduled class sessions. The researcher administers the 
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questionnaire and also collaborates with instructors to also administer it on 
the researcher‟s behalf. With the instructors‟ assistance, the researcher gives 
the instructors of different classes a hard copy of the student self-administered 
questionnaire, asking them to distribute these questionnaires to their students. 
This procedure of administering the questionnaires in-class reduces the 
likelihood of the students misplacing the questionnaires, and not completing 
them. With the instructors present, they can clarify any item that the students 
do not understand and collect the completed questionnaires. The researcher 
will also use out-of-class periods to encourage student participation in the 
survey.  
 
Most instructors have either a personal or a business email address and access 
to a computer. The researcher employs a web-based survey which uses 
hypertext markup language (HTML.) to post a self-administered questionnaire 
to the instructors. The Accela Marketing Company is engaged to translate the 
questionnaire for online use and oversee this activity and the researcher will 
acquire the email addresses of colleagues. The self-administered questionnaire 
prefaced with a cover letter with the (HTML) link enclosed will be forwarded to 
the instructors‟ individual addresses. This form of contact with the respondents 
is advantageous because most instructors have email addresses and “email 
offers greater control because most users read and respond to their own mail at 
their personal computer”74. Those instructors who prefer to complete a hard 
copy of the questionnaire will have that option as well. The use of the 
questionnaire for the students as well as the instructors allows for a 
comparison of each group responses regarding some specific elements of the 
learning environment, instructional methods for example.  
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3.3 DATA COLLECTION FROM THE RESPONDENTS 
Both quantitative and qualitative type data are integrated in the 
questionnaires. The content within the questions cover several variables which 
crisscross the respondents‟ attitudes, behaviours, beliefs and attributes. 
 Different types of questions are available to the researcher. The types of 
questions used in the questionnaire will be both close- ended questions and 
open questions.  
 
The close-ended questions “provide a number of alternative answers from 
which the respondent is required to choose75. This response format (Trochim 
2001) describes as “structured”. One example of the structured response 
format is the check-box format. According to (Trochim 2001) this format is 
useful when you want the respondents to select more than one answer. This 
format will be used in both the students and instructors questionnaire to 
gathers the demographic details of both groups. A list question is another 
example of a structured question. 
 
The scale question is another type of close-ended question. There is a “scale in 
which a scaling device is used to record responses”, (Saunders et al. 2000), the 
likert scale is an example. If respondents are time-strapped, the use of close-
ended questions, make it “quicker and easier to answer, as they require 
minimal writing” (Saunders, et al. 2000). For the researcher, this response 
format allows responses to be easily “compared as they are predetermined”, 
(Saunders et al. 2000). 
 
Open ended questions allow for unstructured responses, which permits the 
respondents to give answers in their own way.76 Sections B2 and B3 of the 
instructors‟ questionnaire and sections C1 and C2 of the students 
questionnaire are examples of the unstructured response format. 
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3.4 THE STATISTICAL ANALYSIS TOOL 
The data collected from the three surveys is edited to ensure that all questions 
are responded to and conform to the process guidelines established. Data 
editing, checks that responses are legible/readable, all important questions 
answered, responses are complete and that all relevant contextual information 
included. 
 
The data entry tool is SPSS, a standard software package, which tabulates the 
data and provides the capability for cross tabulation.  The data is exported into 
Microsoft Excel in order to produce graphs and charts, providing pictorial 
representation of selected data. 
 
3.5 RELIABILITY 
Reliability is the extent to which a measuring procedure yields the same result 
over repeated trials. Clear instructions on how to administer the questionnaire 
is provided to ensure that the research tools and procedures yield consistent 
measurements. This allows for the ability to draw conclusions and formulate 
theories. It also makes it possible for research findings and conclusions to be 
applied to the population at large. 
 
3.6 VALIDITY 
Validity refers to the degree to which a study accurately reflects or assesses the 
specific concept that the researcher is attempting to measure. While reliability 
is concerned with the accuracy of the actual measuring instrument or 
procedure, validity is concerned with the study‟s success at measuring what 
the researcher sets out to measure. 
 
Peer reviews of different drafts of the questionnaires is undertaken to validate 
that the responses to the questions generate information, which address the 






3.7 THE SAMPLE   
In this study, the general population of the BCCHI consists of students, 
teachers, administrators, administrative staff, line staff and the guests. The 
sample groups participating in the survey are drawn from the student and 
teaching staff populace of the BCCHI. The students are presently enrolled at 
the Hospitality Institute and teaching staff are employees of that faculty, 
(BCCHI).  
 
Postsecondary school students entering any of the college‟s programmes are 
sixteen (16) years of age. Individuals twenty-five (25) years and older also 
register as mature students. Barbadian nationals, regional and international 
students are enrolled in either the one (1) year certificate programme or the two 
year full-time associate degree programme or the three (3) year part-time 
associate degree programme. A total of sixty-five (65) students registered in the 
2007-2010 programmes participated in the survey. 
 
The teaching staff of the Institute consists of full-time and part-time members. 
The full-time staff members are permanent employees of the BCCHI 
specialising in the areas of tourism, hospitality and the culinary arts. These 23 
persons hold a work portfolio of both teaching and operational duties. The 
adjunct faculty, a total twenty-five members are contracted on a part-time 
basis and are hired at the start of each semester. From the total fifty (55) 
instructors of the Institute, twenty-one (21) were interviewed. 
 
Generally all the participants who were briefed about the purpose of the study 
showed interest and gave support to the research activity. Through their 
willingness and cooperation the survey exercise was conducted with ease. The 
resulting outcome was a favourable return of questionnaires from both 






The purpose of the research is of an exploratory nature. The structure which 
directs the research is the use of a mix of qualitative and quantitative research 
methods and the research strategy employed is the survey. To collect the 
primary data from the participants, questionnaires are administered and 
interviews conducted with members of the Institute‟s population. Technological 
assistance – in the form of SPSS and Microsoft Excel programmes- is employed 











In this chapter the researcher presents and examines the population‟s 
responses to the research questions that are central to the study:  
 
 Which teaching methods are mostly commonly used by teachers, and 
which of these methods both teachers and students regard as helpful in 
learning? 
 What are the various types of learning modalities that teachers use in the 
classroom? 
 What level of responsibility is the student taking for his/her own learning 
and what role do teachers play in helping the student to learn? 
 What is the learning environment like? What factors impact student 
learning at the Institute? 
 What support system exists within the educational framework for 
students and teachers? 
This empirical data (actual participants‟ responses) is reviewed and the findings 
analyzed for the purpose of determining (1) the relation between teachers‟ 
instructional practices and their use of teaching methods within that practice; 
and (2) how these teaching methods impact student learning.  
 
The data findings from each survey sample -students, teachers, administrators 
- are presented separately. In addition the data findings are analysed under the 
headings: (1) respondents profiles (II) instructional strategies and learning 








4.1 DATA FINDINGS  
 
Collecting and analyzing information from individuals within an organization 
can be a valuable exercise for both the organization and individuals. At the 
Institute the three main categories of individuals who interact in the teaching 
and learning process, are the students, the teachers and the administrators. 
Below are the responses of these participants. 
 
The survey revealed the following information regarding the students: 
 
1. Programme of Study 
Respondents were asked to identify the programme of study which they are currently 
undertaking.  Fifty four percent (54%)  of the respondents are currently pursuing a (two) 2 year 
Associate Degree in Culinary Arts, another 29% were pursuing their 2 year Associate Degree in 
Tourism Travel and 7% were pursuing a (two) 2 year Associate Degree in Hospitality Studies. 9% 
of the sample did not respond to this question.    Figure 1 illustrates this. 
 



























2. Year of Study 
Students of the Institute were then asked to indicate their year of study.  Thirty eight percent 
(38%) of the students were in their first year of study at the Institute, another 57% were in the 
second year of study.   Figure 2 below illustrates this. 
 
 






Of the students responding to the survey, 90% of them were in their first semester and 4% 
were in their second semester.  Six percent (6%) of the respondents did not respond to this 
question.  Figure 3 below illustrates this.   
 

















4. Category of Students 
Two categories of students participated in the survey comprising, (82%) full-time and 12% part-
time students. Six percent (6%) of respondents did not respond to this question.  Figure 4 
below illustrates this. 
 





A large number of female students participated in the survey, outnumbered the males. Seventy 
four percent (74%) of the respondents were female and 22% male.  Four percent (4%) of the 
respondents did not respond to this question.  Figure 5 below shows this breakdown. 
 








6. Age  
The results of this survey indicate that the majority of students, a total of 68% are between the 
ages of 16 – 20 years.  Of the remaining students, twenty four percent (24%) are between the 
ages of 21-30 years, and 3% are 41 years and over.  Four percent (4%) of the students did not 









7. Students Responses to Instructional Strategies 
The respondents were given a list of instructional strategies used by instructors and included 
instructional tactics, activities and methods. They were asked to indicate which of these 
instructional strategies had the greatest impact on their learning. A scale of 1 to 5 was used, 
where 5 was the highest rating and 1 the lowest.  
 
Student responses to the instructional tactics used by instructors were high. Thirty five percent 
(35%) of the students scored teachers provision of Information in a variety of forms as a 5 rating 
and another 31% of the students scored this tactic at a 4 rating. The teachers providing real 
world examples also had a high impact on student learning. Twenty nine percent (29%) of the 
students gave this a 5 rating and another 29% gave it a 4 rating.  
 
 A large number of students also indicated that teachers checking for understanding through 





and another 29% scoring it at 4. Thirty one percent (31%) of the students seemed uncertain of 
the impact of this instructional tactic, giving it a 3 point rating. 
 
Students indicated that the teachers’ use of skills-practice sessions was an instructional activity 
which had a high impact on their learning. Thirty seven percent (37%) of the students gave this 
a 5 point rating, with another 26% rating it a 4. Field trips, field observations and peer 
assessments had minimum impact on student learning: 26%, 21% and 21% of respondents 
respectively gave these activities a 1 point rating. 
 
The teaching method with the least impact on student learning was the lecture. Twenty five 
percent (25 %) of the students surveyed gave it a 1 point rating and 22% gave it a 2 point rating.   
 
The direct teaching methods with the highest impact on student learning:  were discussions, in 
class presentations and demonstrations. Twenty four percent (24%) of students rated 
discussions at 5, followed by 32% who rated it at 4. Similar ratings were given for in class 
presentations as indicated by 26% of them. Twenty six (26%) of students indicated that 
demonstrations highly impacted their learning. Another 31% of the students seemed unsure of 
the impact of small group discussion on their learning. A similar amount (37%) indicated this, 
rating both teaching methods- (demonstrations and small group discussion) a 3. 
 
Lab training and team investigations were two indirect teaching methods which had a high 
impact on student learning receiving a 5 point rating from the majority of students. A total of 
forty nine percent (49%) of the students indicated this of lab training and another 32% of the 
students indicated this of team investigations. Guided practice and independent practice were 
another two indirect teaching methods which highly impacted student learning. Thirty five 
percent (35%) of the students scored both guided practice at a 4. Students also indicated that 
cooperative learning impacted their learning. Twenty nine percent (29%) of them gave it a 4 
rating. 
 
A large number of students were indecisive about the impact of critiquing activities (44%), 
creative activities (38%), critical thinking (43%) and reflective activities (41%) on their learning. 
They gave these activities a middle range score of a 3. 
 
Use of technology tools (power point presentations, video viewing, computer based training) 
was one delivery medium that students indicated most useful in conveying the subject content 
to them.  Twenty eight (28%) of students rated it 5 and another 34% gave it a 4.  Table 1 below 






Table 1:  Instructional Strategies 
      Scale     
Instructional Strategies 1 2 3 4 5 
1.  Lectures 25% 22% 38% 15% 3% 
2.  Make objectives/targets explicit 0% 21% 41% 29% 10% 
3. Check for prior knowledge/Review 3% 16% 37% 31% 15% 
4.  Link new information and/or skills to 
prior knowledge 
1% 9% 44% 32% 16% 
5.  Provide information (in a variety of 
forms) 
3% 6% 28% 31% 35% 
6.  Integrate topics and concepts 1% 12% 38% 32% 16% 
7.  Provide elaborate/extensions 4% 16% 38% 24% 15% 
8.  Provide Real World examples 1% 18% 25% 29% 29% 
9.  Re-teach (if necessary) 7% 18% 26% 28% 22% 
10. Check for 
understanding/Questioning 
6% 4% 31% 29% 28% 
11. Use questioning strategies that 
require learners to go deeper 
1% 15% 37% 28% 22% 
12. Provide "wait time" after posing a 
question 
9% 22% 38% 19% 12% 
13. Model by "thinking aloud" the 
process 
12% 21% 43% 10% 13% 
14. Evaluation/Summarize (Did we meet 
the objectives? 
3% 12% 37% 31% 19% 
15. Guided practice (Teacher takes 
student through the exercise, allows 
student to practice, reviews with 
student) 
9% 10% 22% 35% 26% 
16. Independent practice (student is 
given exercises to work out on their 
own, work is reviewed by teacher) 
3% 12% 31% 38% 19% 
17. Discussion to deepen understanding 4% 12% 31% 32% 24% 
18. Small group discussion 9% 15% 31% 28% 19% 
19. Whole group discussion  6% 15% 37% 26% 19% 
20. Problem-solving 4% 7% 51% 25% 15% 
21. Case Studies 16% 32% 25% 19% 10% 
22. Individual Investigations (research 
assignments) 
4% 18% 32% 34% 15% 
23. Team investigation - Group 
research/project 
4% 13% 26% 24% 32% 





25. Field Observations 21% 18% 19% 22% 22% 
26. Lab training/teaching through 
"hands-on" experience 
6% 6% 24% 19% 49% 
27. Skill-practice sessions 3% 15% 22% 26% 37% 
28. Active observation and feedback 1% 10% 50% 16% 24% 
29. In class oral presentations 3% 21% 22% 31% 26% 
30. Role playing 18% 21% 32% 24% 9% 
31. Simulations 0% 0% 0% 0% 0% 
32. Cooperative Learning (students 
working in small groups to help each 
other learn) 
13% 19% 22% 29% 19% 
33. Critiquing activities 3% 24% 44% 16% 15% 
34. Creative thinking 3% 16% 38% 26% 18% 
35. Critical thinking (compare and 
contrast activities) 
4% 18% 43% 25% 12% 
36. Reflective activities (what have I 
learnt from the session? 
9% 10% 41% 22% 19% 
37. Peer assessment 21% 19% 37% 12% 15% 
38. Model desired skills and outcomes 9% 18% 43% 21% 12% 
39. Demonstrations 4% 16% 21% 34% 26% 
40. Technology tools (power point 
presentations, video viewing, 
computer based training) 
4% 6% 31% 34% 28% 
41. Use graphic organizers (real items, 
photographs, illusions, computer 
presentations, maps, charts) 
4% 12% 38% 31% 18% 
 
 
8. Learning  Strategies and Aids 
Students were given a list of different learning methods and were asked to give their 
perspective of the impact that these learning methods have on their studies. Fifty percent 
(50%) of the participants agreed that reading helped to reinforce what they had learned. A 
further 47% agreed that by reading other resources beyond the textbooks they were better able 
to understand the subject matter. Forty percent (40%) of students also agreed that reporting 
and presenting on what they had read, in the classroom, helped them to remember key points 
from their readings.  
 
A significant amount of students (51 %) agreed that the use of continuous testing helped them 





(38%) of the respondents were uncertain whether they were adequately prepared for 
upcoming evaluation. 
 
Forty percent (40%) of the respondents agreed that knowing their own individual learning 
styles helped them to learn.  Table 2 below shows the different learning strategies and aids. 
 
Table 2: Learning Strategies & Aids 
Descriptors Strongly 
Agree 
Agree Impartial Disagree Strongly 
Disagree 
Knowing my learning style (i.e. - 
learning by seeing, listening and 
doing), assist comprehension 
38% 40% 19% 1% 0% 
Reading helps me to reinforce 
learning 
28% 50% 19% 3% 0% 
Reading assignments beyond 
the basic textbooks help me to 
better understand the subject 
area 
29% 47% 18% 3% 3% 
Out-of-class assignments such 
as - homework and research 
projects work 
24% 50% 15% 6% 0% 
Oral presenting/reporting of 
reading assignments in class 
help me to remember key 
points from my readings 
26% 40% 25% 6% 0% 
Use of continuous testing helps 
me to identify subject matter 
which I understand and 
highlight my weak areas 
28% 51% 16% 1% 0% 
Students are adequately 
prepared for upcoming 
evaluation 
7% 37% 38% 9% 4% 
Students are prepared for front-
of-the house, on-the-job 
training (public performance) 
19% 43% 26% 9% 1% 
Use of hospitality industry 
panels/for a guest lecturers 
bring a degree of realism to the 
classroom 







9. Student Recommendations for New Teaching Methods 
The respondents were asked to recommend two new teaching methods (not already listed in 
section 7) which they considered appealing and helping to improve their learning. The two new 
teaching methods which students recommended were the use of one-on-one sessions, 
indicated by 6 % of them, and the use of online exercises, indicated by 1% of the students. Table 
3 indicates the teaching methods recommended by the respondents. 
 
Table 3:  Recommended Teaching Methods 
Teaching Methods Percent  
Presentations 7% 
One-on-one sessions 6% 
More hands-on experience 4% 
Group discussions 4% 
Brain Storming 4% 
Discovery Learning 4% 
Guest Lecturers 3% 
Field Trips 3% 
In-class exercises 1% 
Online exercises 1% 
Job Attachment 1% 
Dictation 1% 







10. Factors which Constitute a Quality Classroom Environment 
Respondents were asked to indicate three factors that were needed to create a quality 
classroom environment. Thirty one percent (31%) indicated that the top factor in creating a 
quality classroom environment was - varying teaching methods. The physical environment of 
the classroom was also seen as important.  Twelve percent (12%) of the respondents each 
noted that comfortable seating and a quiet environment would constitute a quality classroom 
environment as well as clean surroundings indicated by 9% of the students.  Table 4 below 





Table 4:  Components of a Quality Classroom Environment 
Factors Percent  
Varying  teaching methods 31% 
Comfortable seating 12% 
Quiet environment 12% 
Clean surroundings 9% 
Smaller classes  7% 
Larger Classrooms 6% 
Clean air/Air Conditioning 6% 
Better communication 3% 
 
 
11. Factors which Hamper the Students Learning Process  
Respondents were given a list of five factors and were asked to select the three (3) factors that 
most hampered their learning process. Seventy four percent (74%) of the respondents 
indicated that poor communication skills were the major factor hindered their learning. Fifty 
seven percent (57%) of the respondents noted that limited learning styles were another key 
factor which also hindered their learning process. Forty three (43%) responded that fear and 
insecurity also hampered their learning. Table 5 below indicates the factors identified by 
students. 
 
Table 5: Factors which hamper the learning process 
Factors  Percent 
Poor communication skills  74% 
Limited learning styles  57% 
Fear or insecurity  43% 
Unwillingness to take risks  32% 






Other factors indicated by the respondents which hampered their learning were: 
 Poor Teaching skills - 6% 
 Lack interest in students - 3% 
 Poor time management - 1% 
 Classmates are unwilling to cooperate - 1% 






The survey revealed the following information about the teachers: 
 
1. Category of Employee 
There are two categories of instructors at the Barbados Community College: Full-time and Part-
time instructors.  Instructors were asked to indicate which of the categories they belonged to.  
Just above half (52%) were part-time Instructors while 48% were full-time instructors.  Figure 7 
below illustrates this. 








Fifty five percent (57%) of the instructors are female and 43% are male.   Figure 8 below shows 
this breakdown. 
 








3. Length of Work Time in Tourism Industry  
Instructors were asked to indicate the length of time they worked in the Hospitality and 
Tourism Industry.  None of the respondents worked in the industry for less than one year. Close 
to three-quarter of the respondents (71%) worked in the industry between 11 to 20 years.  
Figure 9 below illustrates this.   
 




4. Highest Level of Academic Qualification 
Instructors at the college have different levels of academic qualifications. Thirty eight (38%) of 
instructors have Masters Degrees, and 24% Bachelor Degrees.  The remaining 33% had either 
an Associate Degree or Certificate. Figure 10 below illustrates this. 
 







5. Teacher Training Qualification 
Instructors at the college have different teacher training qualifications.  Thirty eight (38%) are 
Certified Hospitality Educators.  Nineteen percent (19%) had a Diploma in Education, 10% are 
certified trainers and 5% are currently pursuing a Diploma in Education.  Table 6 below shows 
this breakdown. 
 
Table 6:  Teacher Training Qualification 
 Qualification Percent 
Certified Hospitality Educator 38% 
Train-the-Trainer Certificate 10% 
Diploma in Education 19% 







6. Prior Work Experience in the Hospitality Industry  
The majority of the instructors, eighty two percent (82%) had prior experience in the Hospitality 
Industry before coming to Barbados Community College Hospitality Institute. The remaining 











7. Utilization of Teaching Methods 
The respondents were asked to indicate the teaching methods they use and the frequency of 
use. Instructors used different teaching methods to help students understand a concept during 
classes as shown in Table 7 and 8 below:  
 
Table 7:  Teaching Methods ALWAYS Used 
Teaching Method % of Teachers 
Teaching lectures which (allows for some active student 
participation 
43% 
Questioning strategies that require learners to go 
deeper by checking for understanding/questioning 
43% 





Table 8:  Teaching Methods OFTEN Used 
Teaching Method % of Teachers 
Demonstrations 52% 
Guided practice 52% 
Problem solving 43% 
In class presentations and team investigations 38% 
Guided discussions 33% 
 
 
Thirty three (33%) of instructors never used the medium of computer-based training (use of the 
personal computer as a training device).  
 
Forty three percent (43%) of the instructors seldom used tutorials as a teaching method.  
 
A high number of teachers sometimes used creative thinking, critical thinking and reflective 
activities as instructional activities during their teaching sessions. This is indicated by 43% who 
sometimes used creative thinking, 43% who sometimes used critical thinking and 38% who 
sometimes used reflective activities with students.  
 
Thirty eight (38%) of the teachers sometimes used cooperative learning. Table 9 below 






Table 9:  Utilization of Teaching Methods 
  Teaching Methods Frequency of use 
    Never Seldom Sometimes Often Always 
1 Lectures 10% 29% 38% 14% 10% 
2 Teaching lectures (allows for some 
active student participation) 
0% 5% 33% 19% 43% 
3 Structured Overviews 10% 24% 29% 5% 14% 
4 Re-teach (if necessary) 14% 5% 38% 33% 10% 
5 Think-pair-share 10% 29% 24% 24% 0% 
6 Guided practice (Teacher takes student 
through the exercise, allows student to 
practice reviews with student) 
0% 0% 24% 52% 24% 
7 Independent practice (student is given 
exercises to work out on their own, 
work is reviewed by teacher) 
0% 5% 43% 33% 14% 
8 Guided Discussion method 5% 10% 43% 33% 10% 
9 Tutorial Groups 14% 43% 33% 10% 0% 
10 Problem-Solving 0% 19% 29% 43% 5% 
11 Case Studies 14% 19% 43% 19% 0% 
12 Individual Investigations - (research 
assignments) 
0% 14% 48% 19% 19% 
13 Team Investigations – Group 
research/project/reports 
5% 33% 10% 38% 10% 
14 Field Trips 33% 29% 14% 24% 0% 
15 Lab Training/teaching through "hands-
on" experience 
5% 0% 24% 38% 33% 
16 In-class presentations 0% 19% 33% 38% 10% 
17 Role Playing 19% 24% 19% 29% 10% 
18 Simulations 10% 19% 38% 33% 0% 
Instructional Methods  
19 Cooperative Learning or Group Learning 
(students working in small groups to 
help each other learn) 
0% 10% 38% 29% 19% 
20 Computer-Based Training (use of the 
personal computer as a training device) 
33% 29% 19% 10% 5% 
21 Use graphic organizers (real items, 
photographs, illustrations, computer 
presentations, maps, charts) 
5% 29% 43% 24% 0% 
Instructional Activities 
22 Use questioning strategies that require 
learners to go deeper 
0% 5% 29% 24% 43% 





24 Check for understanding/Questioning 0% 5% 5% 38% 43% 
25 Demonstrations - Performance Method 0% 0% 14% 52% 33% 
26 Active observation and feedback 0% 0% 14% 48% 38% 
27 Link new information and/or skills to 
prior knowledge 
0% 0% 33% 43% 19% 
28 Evaluate/Summarize (Did we meet the 
objectives?) 
0% 0% 29% 24% 33% 
29 Learning Logs or Journals 24% 33% 19% 10% 10% 
30 Provide "wait time" after posing a 
question 
0% 5% 33% 29% 29% 
31 Games 24% 24% 33% 10% 0% 
32 Creative Thinking 0% 5% 43% 33% 10% 
33 Critical Thinking (Compare and contrast 
activities) 
0% 14% 43% 33% 5% 
34 Reflective activities (what have I learnt 
from the session? What do I need to 
improve? 
5% 5% 38% 29% 19% 
35 Homework 0% 5% 43% 29% 24% 
36 Model desired skills and outcomes 0% 0% 24% 57% 10% 
37 One Minute Paper (checking student 
progress) 
29% 19% 38% 10% 0% 
38 Analysis or reactions to videos 10% 24% 38% 19% 0% 
 
 
8. Indicators/Criteria used to confirm that Instructional Methods are Effective 
Instructors use feedback from students as indicators that their instructional methods were 
effective. Practical and theory tests were the most used indicators employed by 38% of 
instructors, followed by students’ ability to relay information (24%) to confirm that instructional 
methods were effective. Figure 12 below illustrates this. 
 














9. Instructional Methods which Students Respond to the Most 
Instructors were asked to list the top five instructional methods that students were highly 
responsive to.  Thirty eight (38%) indicated that students responded to role play and lectures. 
29% of the instructors indicated that students responded to demonstration and discussions. 




Table 10:  Instructional Methods 
INSTRUCTIONAL METHODS  
Audio/Video presentations  57% 
Role Play  38% 
Lectures 38% 
Practical s/Hands-on training  29% 
Demonstration 29% 
Discussions 29% 
Group Activities 19% 







10. Measurement of Student Performance 
The respondents were asked to indicate how they measured their students’ performance.   
Forty eight (48%) of the respondents indicated that they used exams/quizzes to measure the 
class’ performance, while 29% used Practical (oral/written exercises) as a measurement.  
Table11 shows the assessment methods indentified by the respondents. 
 
 
Table 11:  Measurement of Performance 
Measurement 
Written Examinations/Quizzes 48% 
Practical Exercises 29% 








11. Pass Rates of Students on Exams 
Respondents were asked to indicate the overall pass rate on examinations. Fifty seven (57%) of 
the respondents indicated that the students pass rate on examinations was 50 - 75%.   Only 
10% of the respondents indicated that the pass rate was over 90%.  Figure 13 below illustrates 
this. 
 

















12. Attitude toward following Guidelines when choosing Instructional Methods 
Instructors were asked to note how they felt about certain specific guidelines when choosing 
among instruction methods.  The findings indicate that there is significant variance in teachers’ 
perceptions. For example while over 80% of teachers agree that “the teacher organises and 
makes available the widest range of learning resources”, one-tenth did not agree. There was 
also significant variance in the sentiment that “the teacher is a participant learner who does not 
have to know and tell it all”. There however was unanimous agreement with the statement that 
“the teacher is responsible for setting and maintaining the climate o f the classroom (81% 






Table 12:  Attitudes towards Choice of Instructional Methods 
Descriptors Strongly  
Disagree 
Disagree Impartial Agree Strongly 
Agree 
The teacher is responsible for setting and 
maintaining the climate of the classroom 
0% 0% 0% 19% 81% 
The teacher helps set the purposes for 
individuals and the group as a whole, in 
the classroom 
0% 0% 10% 62% 29% 
The teacher should believe learners have 
the desire to realise the purposes that are 
meaningful to them, and this is a strong 
motivational force that can lead to 
significant learning 





The teacher organises and makes 
available the widest range of learning 
resources 
0% 10% 5% 38% 43% 
The teacher is a flexible resource for 
individuals and the class group 
0% 0% 0% 81% 19% 
The teacher is a participant learner who 
does not have to know and tell it all 
0% 10% 14% 38% 38% 
The teacher can take the initiative to 
share his or her thoughts and feelings with 
students, although this must not impose a 
reciprocal demand. 
0% 14% 10% 57% 14% 
The teacher should be sensitive to 
expressions of deep or strong feelings 
0% 0% 24% 57% 19% 
The teacher recognizes and accepts his or 
her limitations as a learning facilitator 




13. Learning Outcomes 
Respondents were asked about the learning outcomes which they were aware. Ninety percent 
(90%) of respondents each noted that they were aware of Critical Thinking, Problem Solving 
and Decision Making Processes as well as Interpersonal and Social Skills.  Almost three-quarters 
of instructors 71% of them indicated that they were aware of Facts and Information, Creative 
thinking, Creative Expression as learning outcomes. None of the respondents indicated that 








Table 13:  Learning Objectives 
Learning Outcomes Percent 
Facts and Information 71% 
Concepts 62% 
Learning Generalizations 43% 
Step-By-Step Psychomotor Skills 0% 
Step-By-Step Cognitive Skills 0% 
Independent Study 57% 
Critical Thinking, Problem Solving, and Decision 
Making Processes 
90% 
Creative Thinking 71% 
Creative Expression 71% 
Interpersonal and Social Skills 90% 





14.  Content and Process Selection 
The majority of instructors (81%) indicated that they believed that the content and process 
selections should be based on the potential for helping students achieve learning objectives.  
Fourteen percent (14%) noted that they sometimes believed this.  Figure 14 below indicates 
this. 
 







15. Process when deciding one’s Instructional Approach 
Instructors were asked to indicate what processes were used when deciding on one’s 
instructional approach. Sixty seven (67%) of instructors indicated that they Always Set learning 
objectives and 62% noted that Content is always set based on the learning objectives.  Less 
than half of the instructors (43%) indicated that they selected teaching methods based on the 
learning objectives set. Table 14 below illustrates this. 
 
Table 14: Process when deciding one’s Instructional Approach 
For Each Class Never Seldom Sometimes Often Always 
Learning objectives are set 0% 0% 5% 24% 67% 
Content is set based on the learning 
objectives 
0% 0% 5% 29% 62% 
Teaching method is determined by the 
objectives set 
0% 5% 5% 38% 43% 
Students are tested to determine 
whether the learning objective are met 




16. Factors which Constitute a Quality Classroom Environment 
Instructors were asked to list three factors which constituted a quality classroom environment.  
The majority of instructors (81%) indicated that Interaction/Participation was a major factor. 
Comfort was another factor indicated by 33% of instructors and 24% indicated good teaching 
techniques as another factor.  Table 15 below illustrates this. 
 
Table 15: Factors which Constitute a Quality Classroom Environment 
Factors  
Comfort 33% 
Classroom Environment 33% 
Teaching Methods 10% 
Interaction/Participation 81% 
Good Teaching Techniques 24% 
Number of Students 5% 
Appropriate Material 5% 










17. Application of Factors into the Classroom 
Instructors were asked to indicate how they applied the above factors in the classroom.  Fifty 
two percent (52%) indicated that they used it while Preparing Classroom Material and 24% 
Encouraged Participation from students.  Table 16 below illustrates this. 
 
 
Table 16:  Application of Factors into the Classroom 
Encourage Participation 24% 
Preparation of Class Material 52% 




18. Keeping Informed of a New Subject Matter 
Instructors were asked to indicate how they sought and used new subject matter.  Internet 
Research was the most popular method used by 43% of instructors. Only 5% of the instructors 
used information received from their colleagues to keep informed of a subject matter.  Table 
17 below illustrates this. 
 
Table 17: Keeping Informed of a New Subject Matter 
Method of Keeping Informed 







19. Keeping Informed of New Instructional Methods 
Instructors were asked to indicate how they kept informed about new instructional methods.  
Internet Research was again the most popular method used by 33% of instructors. Twenty four 
(24%) indicated that they used workshops and training sessions to keep them informed of any 
new teaching methods. A small number of instructors, 5% used observation and information 










Table 18: Keeping Informed of New Instructional Methods 
Method of Keeping Informed 








20.  Evaluation of Teaching Practices 
Instructors were asked to indicate how often teaching practices were evaluated.  Fifty two 
(52%) of the instructors indicated that their teaching practices were never evaluated and 10% 
indicated that the evaluation took place fortnightly.  Figure 15 below illustrates this. 
 
 




21. Types of Teacher Professional Development Programmes 
Teachers were asked to indicate the types of Professional Development Programmes they 
undertook on a yearly basis. Teachers did not specifically state a course which was related to 
their profession. Their comments were of a general nature, 33% of them indicating that they 
participated in workshops. 24% of the teachers did not participate in any type of professional 






Table 19:  Types of Professional Development Programmes 
Workshops 33% 
None 24% 




22. Utilization of Professional Development Programmes 
A total of 43% of instructors indicated that they utilized the information acquired from the 
professional development programmes by incorporating it into their daily classroom activities. 
A small number (10%) of instructors stated that they never used the information gleaned from 
the professional development programmes.  Table 20 below illustrates this. 
 
Table 20:  Utilization of Professional Development Programmes 







A summary of responses from the interview conducted with the Director of 
BCCHI revealed: 
 
1. Policies Guiding Teaching Instruction 
Teaching methodology is guided by the faculty development policies of the college, which allow 
for annual upgrading of its teaching faculty, however, there are no policies which inform/guide 
teaching instruction.  There are also no written policies which guide teaching or recommend 
specific teaching methodologies.  The onus is on the instructor to determine what instruction 
methodologies to use.  The administration feels that it is sufficient to provide exposure to 
instructors on various teaching methodologies. 
 
2. Evaluating Teacher Performance 
There are no in-class evaluations of teachers, and teacher evaluation is only conducted as part 
of programme evaluation done at the end of the syllabus.  The Administrator’s perception is 






3. Professional Development Requirements 
There is no requirement for ongoing professional development for instructors, and this is left at 
the discretion of instructors.  There are however professional development opportunities 
available to instructors which are offered annually and semi-annually.   
The value of professional development programmes in relation to student performance is not 
measured by the institution. 
There is also no system in place to check that teachers are applying new information gained 
from professional development courses into their teaching methodologies. 
 
4. Technology 
The institution has recognized the value of technology and has instituted several measures 
including: 
 
 upgrading the entire Information Technology (IT) system and Property Management 
System- which encompasses Point of Sale; access to the Internet; computer labs.  
 Increasing access to IT training and interventions for the faculty;  
 Upgrading of software applications for the hospitality sector and a greater access to 
training for staff members on a whole.  
 Procuring additional multimedia and laptops computers  
The Administrator has acknowledged the value of the borderless classroom in hospitality and 
tourism education, indicating that future plans include the provision for online courses and 
programmes in alliance with Caribbean Tourism Organisation and for teleconference 








4.2 DATA ANALYSIS 
 
4.2.1 Student and Teacher Profiles 
 
The two participants in the teaching and learning process at the BCCHI, are 
the learners or students and their teachers or instructors. The survey results 
revealed an uneven distribution of the sexes among the student population. 
Female participants (74%) outnumbered the males (22%).This could have some 
implications for the teacher‟s approach to instruction, as (Marzano, 2003) 
points out, students are different, and because of their differences, individual 
students respond differently to various teaching strategies. 
 
The majority of the students in the survey (68) % fall in the age category of 16-
20 years. Another (24%) are between the ages 21-30 years. This highlights that 
the majority of students attending BCCHI are – the traditional and millennial 
type students. The traditional student77, unlike the non-traditional student, 
continues directly to post-secondary education within one or two years of 
graduating from high school and attends school fulltime. This group of 
students is also described as millennials, the generation of students born after 
1982 and after the introduction of the Personal Computer (PC)78. 
 
As is the general expectation of educational institutions, the teaching staff of 
the BCCHI has the appropriate academic qualifications for the required level of 
teaching. They are qualified in the areas of training, education and hospitality 
education. Thirty eight percent (38%) have Masters Degrees, 24% have 
Bachelor‟s degrees and 19% have associate degrees. Additionally 38% of the 
instructors are certified in hospitality education, 19% in education and 10% 
have trainers‟ designations. Seventy one percent (71%) of them worked in the 
tourism industry for 11-20 years. This is an indication that the members of the 
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teaching staff employed at the Institute are academically qualified in their 
areas of specialty and are also knowledgeable in these areas. 
 
4.2.2 Instructional and Assessment Strategies 
4.2.2.1 Teaching Approaches to Instruction 
Some instructional methods influence students directly through focused, 
teacher directed instruction, while others influence them indirectly by 
involving them actively in their own learning79. The findings revealed the 
BCCHI teachers tendencies to using these instructional approaches and 
it is depicted in Table 21 
 
Table 21 - Comparison of Teachers use of Teacher-centered (Direct) and Student-
centered (Indirect) Methodologies at BCCHI 
 
Teacher-centered or direct instructional 
approach 
Percentage of teachers using the 
instructional approach & the Degree of 
Teacher Usage 
Teaching lectures  or exposition with 
interaction teaching 80   
(43%) Always 
Questioning strategies  (43%) Always 
Demonstrations  (52%) Often 
Use of graphic organizers (24%) Often 
Model desired outcomes & skills (57%) Often 
Analysis or reactions to Videos (19%) Often 
Student-centered or indirect 
instructional approach 
Percentage of teachers using the 
instructional approach & the Degree of 
Teacher Usage 
Problem Solving  (43%) Often 
Lab Training  (43%) Always 
Guided Discussions  (33%) Often 
                                                 
79
 Pigford, A.B (1995) Involving Students: Strategies which effective teachers can plan and employ. Education 
Digest, 61 (4), 17-18 
80
 A definition of exposition with interaction teaching or lecture recitation technique is an instructional method in 
which the teachers presents information in some form and follows up with question and answer sessions at periodic 
intervals. Moore, Kenneth D.  2001. Classroom Teaching Skills.5
th






In class presentations  (38%) Often 
Team Investigations  (38%) Often 
Role Play (10%) Always 
Cooperative Learning  (29%) Often 
Homework (24%) Always 
 
These findings indicate that teachers of BCCHI use a combination of both 
instructional approaches in significant portions in order to influence 
student learning.  
 
4.2.2.2 Modes of Learning 
Teachers‟ use of instructional methods cut across varying learning modes. 
Lab training which is always used by teachers emphasized learning by 
doing. Role play and cooperative learning, which involves learning by 
doing, and learning in teams are often used by teachers. Guided 
discussions provide the students the opportunity to interact with 
colleagues (interactive learning) and are often used by teachers. Similarly, 
in class presentations are often used by teachers, giving students the 
opportunity to learn by interacting, and learn by verbalizing their 
understanding of the subject content. Using multisensory instructional 
techniques indicates that teachers are capitalizing on the students‟ 
natural ways of receiving and processing information. Teachers of the 
BCCHI use both the telling techniques (exposition teaching with 
interaction, and showing techniques-demonstrations and modeling-) to 
present subject content to the students. According to (Moore, 2005) using 











4.2.2.3 Essential Skills 
Creative thinking, critical thinking and reflective activities were seldom 
used as instructional activities during their teaching sessions. This is an 
indication that these activities are not integral to teachers‟ lessons as they 
are not consistently used.  
 
4.2.2.4 Delivery Media 
Humans, computers and inanimate objects are examples of different types 
of media used to deliver instruction. Thirty three percent (33%) of teachers 
never used computer-based training (use of the personal computer as at 
training device) as one delivery medium that is available to them today. 
According to (Goody and Broody 2003) computers serve as multipurpose 
tools and resources. This is an indication that this critical communication 
tool has been neglected and that the use of technology and its integration 
into teaching is significantly minimizing two-way communications, 
between, teachers and students. 
 
4.2.2.5 Tutorial Assistance 
Forty three percent (43%) of teachers seldom used tutorials as a teaching 
method. This is an indication that teachers do not give students the added 
opportunities for clarification or reinforcement of course materials or an 
opportunity to receive further individual or group assistance.  
 
4.2.2.6 Students’ Responsiveness to Teachers’ Use of Instructional 
Strategies 
Students favour a combination of direct and interactive forms of 
instruction in their class sessions. Students assigned high ratings to the 
following instructional strategies. 
 Thirty five percentage (35%) of students indicated that presenting 
information in different ways is a teacher activity which significantly 






 Forty nine percent (49%) of students stated that Lab 
training/teaching through “hands-on” exposure highly impacted their 
learning. This is an indication that students want the opportunity to 
practice with the subject matter. 
 
 Thirty five percent (35%) of the students stated that guided practice 
led by teachers, and independent practice exercises both helped them 
to better understand the subject content. This is an indication that 
students want teachers to use tactics which promote involvement 
between them and their teachers. 
 
 The use of questions and discussions received high ratings from the 
students (28% and 24% respectively). This is significant, as these 
interactions provide students the opportunity to have the teachers 
clear up any misconceptions that they have, and the teacher‟s 
feedback is immediate. 
 
 Thirty seven percent (37%) of students stated that skills-practice 
session demonstrations (26%) featured highly in impacting student 
learning. This is an indication that students obtained a more visual 
idea of their course work.  
 
 Twenty five percent (25%) of students indicated that lectures were the 
least effective teaching method used by their instructors. This is an 
indication that only telling students about the subject content is 
inadequate. 
 
 Twenty eight percent (28%) of the students gave the use of technology 
tools (power point presentations, video viewing, computer based-





receptive to the use of this medium to deliver and convey information 
to them. 
 
Comparison of Teachers Perceptions of the five (5) Teaching Methods 
to which students are most responsive versus the Students’ 
Perceptions as depicted in Table 22 and 23 below.  
 
 
Table 22 : According to the teachers, students responded most to: 
 
Teaching Methods % of Teacher Responses 
Audio/video Presentations 57% 
Role Play 38% 
Lectures 38% 





Table 23: According to the students the following are the most appealing teaching 
methods that teachers use: 
 
Teaching Methods % of Student Responses 
Lab Training/teaching through “hands 
on” experience 
49% 
Team Investigations 32% 
Technology Tools 28% 
Demonstrations 26% 




4.2.2.7 Students’ Recommendations of New Teaching Methods 
Students in their responses repeated several of teaching methods and 
activities that were already presented to them. However, teachers‟ use of 





by students. This is an indication that students are open to studying in a 
virtual environment; they want the teaching and learning process to 
include one that extends beyond the physical classroom environs. 
 
The second new teaching method (not previously listed) which students 
recommended was, one-on-one teaching sessions, indicating that they 
need some additional time to work with subject content and they also need 
some individual assistance. 
 
 
4.2.3 Components of the Classroom Environment 
Both students and teachers indicated that creating a classroom environment 
which gives a degree of psychological comfort over physical comfort is 
paramount. Thirty one percent (31%) of the students indicated that the use of 
varying teaching methods was a key factor here. This is an indication of 
students‟ need for stimulation in the classroom and activities which hold their 
interest.  Eighty one percent (81%) of the teachers indicated that interaction 
and participation was a key factor in describing a quality classroom. The onus 
on teachers is to plan lessons which promote student involvement. 
 
Teachers did not include the use of technology when describing a quality 
classroom environment. This is an indication that there is no acknowledgement 
of the value of technology integration in the classroom. 
 
The majority of students 74% noted poor communication skills, another 57% of 
them noted limited learning styles and 43% of them identified fear or insecurity 
as the factors hampering the learning process. This is an indication that 








4.2.4 Assessment Strategies 
Authors of making the Grade-Evaluating Progress stated that evaluation is the 
term used to include “all available methods of obtaining information regarding 
what the students are learning and how effective the teaching is.”81  
 
Thirty eight percent (38%) of the teachers used practical tests and written 
examinations to assess student learning. This is an indication that there is an 
emphasis on the use of the traditional assessment methods there is an absence 
of alternate assessments methods.  
 
Continuous assessment is defined as the daily process by which you gather 
information about students‟ progress in achieving the curriculum‟s learning 
targets.82 A significant amount of students (51%) agreed that continuous 
assessment helped them to identify subject matter which they understood and 
helped to highlight the areas where they were weak. Continuous assessment 
has both formative and summative aspects83. This is an indication that 
teachers need to use both informal and formal situations to assist students 
with their learning. This evaluative format gives the student the opportunity to 
receive from their teachers, immediate feedback about their performance early 
enough, to clear up any misunderstandings or misconceptions. Students can 
work towards improving their performance. 
 
4.2.4.1 Student Learning Strategies 
Knowing one‟s learning style (that is, learning by doing, listening and 
doing) and reading assignments beyond the basic textbooks were two 
factors that 40% and 47% of the students agreed as helping them to 
understand the subject content. This indicates that students have a 
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positive attitude to learning  and are willing to take responsibility for some 
elements of their learning. They want to know how they can help 
themselves to improve learning. 
 
4.2.5 Teacher Evaluation 
Fifty two percent (52%) of the instructors indicated that their teaching 
practices were never evaluated and 10% indicated that the evaluation took 
place fortnightly. This indicates that evaluation takes place, however it also 
identifies the absence of a clear cut evaluation structure. 
 
It is the belief of the Director that teacher evaluation is important enough to 
warrant government action, where a national standard is set by them. This 
implies that for it to be taken seriously, a legal mandate from the government 
(Ministry of Education) can force its use in classrooms. 
 
4.2.5.1 Teacher Development and Supporting Services 
Internet Research was the main method used by 33% of instructors to 
keep informed of new instructional methods and 43% of instructors used 
Internet Research to keep informed of new subject matter. This indicates 
that use of the Internet as a learning resource is very popular among the 
teachers at BCCHI. 
 
There is no requirement for ongoing professional development for 
instructors, and this is left to the discretion of instructors. Nevertheless 
professional development opportunities are available to instructors on a 
yearly basis. This indicates that it is not a condition of employment; 
however its importance is recognized. 
 
Several teachers (43%) indicated that they incorporated information 
gleaned from the teacher professional development sessions into their 





has an interest in self-development, as well as the supporting professional 










































5.0   RECOMMENDATIONS AND CONCLUSION 
 
 
This survey was conducted with the aim of evaluating the Hospitality Institute‟s 
teaching strategies and the students reactions to the different methods 
introduced to them during instruction.  Students were also asked to give their 
input as to methods which they thought could better help them to progress in 
their programmes of study.  
 
1. Students are looking to improve and put effort into learning. Their 
willingness to use resources outside the classroom session and to 
reading, is apparent.  
 
Recommendation - Teachers should help them to read more 
comprehensively. Silver, et al. 2007 suggests “Reading for Meaning” as 
one of the strategic approaches that teachers can use to develop the 
students‟ inferences skills. In a Reading for Meaning lesson, “the teacher 
provides students with simple statements that help them preview and 
predict before reading, the students actively search for relevant evidence 
during the reading, and reflect on and synthesize what they have learned 
after reading” (Silver et al. 2007).Teachers at the Institute need to 
familarise themselves with new internet and communication 
technologies. 
 
2. Students want to know how they can assist themselves to improve their 
learning.  
 
Recommendation- Teachers can conduct diagnostic evaluations and 
learning style inventory exercises at the start of each academic year. This 
gives the teachers and students with individualized information which 
they can use, as they navigate through semesters. Teachers must also 






3. Teachers need to pay attention to the delivery stage of their lessons. Only 
telling students about the subject content is inadequate.  
 
Recommendation - The New American Lecture, is another strategic 
approach suggested by (Silver et al., 2007). 
 
4. Teachers, like students need informative feedback about their 
performance. 
 
Recommendation – As an interim measure the administration of the 
Institute can adapt the Students Consulting On Teaching (SCOT) 
programme used by the Brigham Young University in the USA84. The 
model uses the university‟s students to observe professors classroom 
performance and reflect back to them the view from the students in the 
seats. Past students of the Institute pursuing degree level qualification at 
the local university, can be used in this venture. 
 
5. Inadequate communication between students and students, students 
and teachers during the classroom encounter (physical or virtual) can  
erode the quality of learning for students. Alternatively good 
communication can improve classroom interactions. 
 
Recommendation - a critical review of the communication methods 
used in the classroom is necessary. One of the most common ways that 
teachers gather information about day-today student achievement in the 
classroom is to talk to them!85 
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The Faculty of the Barbados Community College Hospitality Institute, is on the 
path to effective instruction. Teachers are knowledgeable of and use a variety of 
instructional strategies, as is evident in the findings (refer to sections 4.2.2.1 
and 4.2.2.6). Teaching staff of the BCCHI however, need to acknowledge the 
arrival of the “new student” or the “millennial student” in today‟s college 
classrooms. The millennial student has unique characteristics, skills and 
expectations of the teaching and learning encounter. The ideal learning 
environment for the millennial students of the Institute as confirmed by them, 
is active and open. This is supported in the student responses (refer to sections 
4.2.3 and 4.2.2.7). The literature also highlights this point. These students are 
accustomed to multi-tasking, expect ongoing and good communication. To 
address these student needs, requires teachers to rework their teaching 
approaches, as the learning and communication preferences of the millennial 
student are quite different from previous generations. The gap between 
Generation X (the teachers) and the Millennials (the students) needs to be 
narrowed. 
 
The administration of the BCC and BCCHI is quite progressive and strategic in 
their thinking. They have responded to the changing demands of the “new 
student”, and have invested in the appropriate technological infrastructure and 
resources to support the teaching and learning process. Teachers at the 
Institute have not sufficiently blended communication technologies like 
(computer-aided instruction, web-based and computer-based instruction) with 
their traditional teaching methods. Personal instruction is the predominant 





Teachers are inclined to use internet technologies to enhance their own 
knowledge of instruction. Teachers‟ use of technology needs to be expanded to 
mastering the same technologies that the students know in order to use the 
technologies that they (students) are comfortable with (McGlynn Provitera 
2008).Yet, (Bitner and Bitner 2002 ; Hung 2002) gives teachers an important 
reminder, that the focus must be on teaching and learning, not technology. A 
key to meaningful integration of technology in higher education must surely be 
orienting our efforts towards using technology to learn with, not from (Jonassen 
and Reeves 1996). 
 
No distinct structure exists to support teacher learning or teacher professional 
development. It is not mandatory that teachers upgrade themselves in the area 
of teaching methods or skills. Teachers need to become students. They need 
the opportunity to reinforce and improve their skills and also as students have 
a supporting forum to engage in dialogue with colleagues. To adopt Jonassen‟s 
definition86, learning is a process of meaning making, not knowledge reception.  
 
The traditional forms of written examinations, as well as practical exercises  
are used to measure student performance at the Institute. The use of 
continuous assessment is to be encouraged as it has both formative and 
summative aspects of evaluation (Nikto 1995). Using this approach allows the 
student to work progressively, on improving their performance. The emphasis 
therefore is placed on building up a sound performance over a period of time.  
 
At the Institute, there is evidence of a learning partnership between instructors 
and students.  
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As part of my research study I am conducting a survey to evaluate the 
Barbados Community College Hospitality Institute‟s use of instructional 
strategies by examining their impact on student learning. 
 
The results of the survey will be used as field research for my Masters degree 
and your answers are essential in building an accurate picture of the teaching 
quality of the Institute. 
 
I appreciate your contributions and request your cooperation by completing the 
instructor‟s questionnaire online at this link: 
http://www.accelamarketing.com/survey/bcc2/. All responses are confidential 
and will be used only for the purpose of this research. 
 
If there are any queries or you would like further information about the study, 
please contact me at telephone # 2280900 or at email address – 
juijem2001@yahoo.com. 
 





Tutor 1 Hotel Operations 





























The purpose of this survey is to evaluate the Barbados Community College, 
Hospitality Institute‟s use of instructional strategies by examining their impact 
on student learning.  
 
The results of the survey will be used as field research for my Master‟s Degree 
and will assist me to assess the teaching quality of the institute.  
 
I appreciate your contributions and request your cooperation, by filling out the 
questionnaire.  All responses are confidential and will be used only for the 
purpose of this study.  
 








Tutor 1 Hotel Operations         



























Section A: Instructor Profile.  Please tick (√) the appropriate box 
 
 
1. Which category of employee are you?  
[  ] Part-time instructor  [  ] Full-time Instructor 
 
2. Gender   
[  ] Male   [  ] Female 
 
 
3. How long have you worked in the hospitality and Tourism Industry 
  Under 1 year  1-5years  6-10 years  11-20 years 
 
 
4. What is your highest level of academic qualification? 
Certificate Associate Degree  Bachelor Degree Masters Degree 
 
 





6.  Have you worked in the hospitality industry prior to BCCHI? 
  Yes [  ]    No [  ] 
 
 
If yes, list your most recent experience in the hospitality industry 
 
Position From To 
   
   







B1.  Are you aware of and how often do you utilize the following teaching 
methods and instructional activities during a teaching session?  










































1.  Lectures             
2. Teaching lectures(allows for some active student 
participation) 
 
          
3. Structured Overviews            
4.  Re-teach (if necessary)            
5. Think-pair-Share             
6 Guided practice (Teacher takes student through the 
exercise, allows student to practice, reviews with 
student) 
 
          
7. Independent practice (student is given exercises to 
work     out on their own, work is reviewed by teacher) 
 
          
9. Guided Discussion method            
10 Tutorial Groups            
11. Problem-Solving            
12. Case Studies       
13. Individual Investigations (research assignments)            
14. Team investigations – Group 
research/project/reports 
 
          
15. Field Trips            
16. Lab training/teaching through “hands-on” 
experience.  
 
          
17. In-class presentations            
18. Role Playing            
19. Simulations             
20. Cooperative Learning or Group Learning (students 
working in small groups to help each other learn)  
 
          
21. Computer-Based Training (use of the personal 
computer as a training device) 
 
     
22. Use graphic organizers (, real items, photographs, 
illustrations, computer presentations, maps, charts,) 
 
          
INSTRUCTIONAL ACTIVITIES             
23. Use questioning strategies that require learners to 
go deeper 
 
          
24. Model by "thinking aloud" the process            
25. Check for understanding/Questioning       
26. Demonstrations-Performance Method       














































28 Link new information and/or skills to prior 
knowledge 
 
          
29. Evaluate/Summarize (Did we meet the objectives?)            
30. Learning Logs or Journals       
31. Provide “wait time” after posing a question            
32. Games       
33. Creative  Thinking       
34. Critical Thinking(Compare and contrast activities)            
35. Reflective activities (what have I learnt from the 
session? What do I need to improve?) 
 
          
36. Homework            
 37. Model desired skills and outcomes       
38. One Minute Paper (checking student progress)            
39. Analysis or reactions to videos             
  
 
B2.  What specific indicators/criteria are there to confirm that particular instructional 
methods are effective? 
_____________________________________________________________ 
 _____________________________________________________________ 













B5.  What is the pass rate of students on exams? 






C1.  When choosing among instruction methods, how do you feel about the following 
guidelines? (√ Tick the appropriate box) 
Descriptors 
Strongly 
Disagree Disagree Impartial Agree 
Strongly 
Agree 
The teacher is responsible for setting and maintaining 
the climate of the classroom.            
The teacher helps set the purposes for individuals and 
the group as a whole, in the classroom.           
The teacher should believe learners have the desire to 
realize the purposes that are meaningful to them, and 
that this is a strong motivational force that can lead to 
significant learning.            
The teacher organizes and makes available the widest 
range of learning resources.            
The teacher is a flexible resource for individuals and 
the class group.            
The teacher is a participant learner who does not have 
to know and tell it all.            
The teacher can take the initiative to share his or her 
thoughts and feelings with students, although this 
must not impose a reciprocal demand.            
The teacher should be sensitive to expressions of deep 
or strong feelings.            
The teacher recognizes and accepts his or her 
limitations as a learning facilitator.            
 
 
C2.  Which of the following learning outcomes are you aware of? (√ Tick the appropriate 
box) 
(   ) 
(   ) 
 
    and Decision making Processes (   ) 
(   ) (   ) 
-By-Step Psychomotor Skills (   ) (   ) 
-By-Step Cognitive Skills (   ) (   ) 
(   ) (   ) 
  
 
C3.  Do you believe that content and process selections must be based on the potential 
for helping the student achieve learning objectives? 
Yes (   )   No (   )    Sometimes (   ) 
 
 
C4.  When deciding on your instructional approach for a lesson, unit or class, what do 
you do? (Please tick) 
For each class Never Seldom Sometimes Often Always 
Learning objectives are set       
Content is set based on the learning 
objectives  
     
Teaching method is determined by the 
objectives set 
     
Students are test to determine whether 
the learning objective are met 





C5.  List three (3) factors which in your opinion constitute a quality classroom 
environment? 
 
     (a) __________________________________________________ 
 
     (b)__________________________________________________ 
 




C6.  How do you utilize/apply these factors to the classroom? 
  _____________________________________________________________ 
  ________________________________________________________ 
 
 
SECTION D – TEACHER EVALUATION 
 
D1.  How do you keep informed of new subject matter? 
  _____________________________________________________________ 
  ________________________________________________________ 
 D2.  How do you keep informed of new instructional methods? 
  _____________________________________________________________ 
  ________________________________________________________ 
D3.  During a semester, how often are your classroom teaching practices evaluated? 
  [  ] Never  [  ] Monthly   [  ] Fortnightly  [  ] Weekly 
 
D4 (a). What types of teacher professional development programmes do you undertake 
yearly? 
  _____________________________________________________________ 
  ________________________________________________________ 
D4 (b). How do you utilise these programmes? 
  _____________________________________________________________ 














Personal Information:  Please tick (√) the appropriate box 
 
 
Which programme of study are you pursuing?  
 
1 year - General Catering Certificate 
2 Year Associate Degree Hospitality Studies        
2 Year Associate Degree Culinary Arts      
2 Year Associate Degree Tourism Travel Studies    
 
Which year of study are you in?   1st Year        2nd Year 
 
Which semester of the academic year are you in?  Semester 1      Semester 2                   
 
Which category of students are you? Part-time Student    
Full-time student  
 
Gender  Male   Female 
 









Overall Evaluation  
Instructions: Rate the quality of instruction in your courses as it contributed to your 
learning (try to set aside your feelings about the course content).  
 
Which of these teaching methods used by instructors have the greatest impact 
on your learning?  Rate them on a scale of 1 to 5 with 5 being the highest.  
√ Tick the appropriate box. 
 
INSTRUCTIONAL STRATEGIES 1 2 3 4 5 
1.  Lectures            
2. Make objectives/targets explicit           
3. Check for prior knowledge /Review           
4. Link new information and/or skills to prior knowledge           
5. Provide information (in a variety of forms)           
6. Integrate topics and concepts           
7. Provide elaboration/extensions 
8. Provide Real World examples           
9. Re-teach (if necessary)           
10. Check for understanding/Questioning           
11. Use questioning strategies that require learners to go 
deeper            
12. Provide “wait time” after posing a question      
13. Model by "thinking aloud" the process           
14. Evaluate/Summarize (Did we meet the objectives?)           
15. Guided practice (Teacher takes student through the 
exercise, allows student to practice, reviews with student)           
16. Independent practice (student is given exercises to work     
out on their own, work is reviewed by teacher)           
17. Discussion to deepen understanding           
18. Small Group Discussion           
19. Whole Group Discussion           
20. Problem-Solving            
21. Case Studies      
22. Individual Investigations (research assignments)           
23. Team investigations – Group research/project           
24. Field Trips            
25. Field Observations           
26. Lab training/teaching through “hands-on” experience      
27. Skill-practice sessions      
28. Active observation and feedback       
29. In class oral presentations           
30. Role Playing           
31. Simulations      
32. Cooperative Learning  (students working in small groups to 
help each other learn)           





INSTRUCTIONAL STRATEGIES 1 2 3 4 5 
34. Creative  Thinking      
35. Critical Thinking(Compare and contrast activities)           
36. Reflective activities (what have I learnt from the session? 
What do I need to improve?)           
37. Peer assessment           
 38. Model desired skills and outcomes      
39. Demonstrations           
40. Technology tools (power point presentations, video viewing, 
computer based training)           
41. Use graphic organizers (, real items, photographs, 





Please provide your perspective on the statement below by ticking the box which 




Agree Agree Impartial Disagree  
Strongly 
Disagree 
1.Knowing my learning style (i.e. – 
learning by seeing,  listening, and 
doing), assist comprehension      
2. Reading helps me to reinforce Learning           
3. Reading assignments beyond the basic 
textbooks help me to better 
understand the subject area      
4. Out-of-class assignments such as - 
homework  and research projects work           
5. Oral presenting/reporting of reading 
assignments in class help me to 
remember key points from my readings           
6. Use of continuous testing helps me to 
identify subject matter which I 
understand and highlight my weak 
areas           
7. Students are adequately prepared for 
upcoming evaluation           
8. Students are prepared for front-of-the 
house , on-the-job training(public 
performance)      
9. Use of hospitality industry panels/ fora 
guest lecturers bring a degree of 











1. Recommend two (2) teaching methods (not already listed) which appeals to you and which 
you believe would help to improve your learning. 
 




2. List three (3) factors which in your opinion constitute a quality classroom environment? 
 
     (a)  
 
     (b) 
 




3. Which three (3) factors most hampers your learning process? 
     √ Please tick the appropriate box. 
 
- poor communication skills 
 
- fear or insecurity 
 
- unwillingness to take risks 
 
- previous learning experience, place, time 
 
- limited learning styles 
 
            Other 
 





























INTERVIEW : Responses  of  The Director of BCCHI 
 
1. Question - What policies exist to guide teaching instruction at BCCHI? 
 “There is no policy as far as I am concern. Leading institutions of the world do 
not guide the professors on how to implement their curriculum. I would say that 
the instructors are updated in teaching methodology and there is a policy that 
guides that, and that is the faculty development policies of Barbados Community 
College (BCC). The Barbados Community College offers on an annual basis 
upgrading for its teaching faculty. There are professional development courses, 
also the training policy drives that as well……… faculty members are exposed”.  
 
2. Question - Are there any written policies which guide teaching?  
 “You (individuals) can’t guide teaching instruction like that. Instructors need to 
be creative and innovative. You can’t say this is the methodology that you 
(instructors) must use in this classroom and everybody clone each other. (It is) the 
ability to select the most appropriate methodology for getting the information 
over”. 
3. Question - How would the instructor know which methodology is appropriate?  
 Instructors would become aware of the most appropriate methodologies, “through 
exposure, education focused workshops; teaching development workshops; 
workshops that concentrate heavily on hospitality and tourism; through access to 
the new technologies for teaching these things; new equipment”. 
4. Question - In the curriculum, are there any suggestions as to which teaching exercises 
instructors can use (during instruction)?  
 “No, the curriculum does not do that. The schemes of work that are developed 
from the curriculum must do that. In our schemes of work we encourage the 
teachers to say- are they are presenting a video, etc”. 
 “Preparing of the schemes of work is mandatory for the teachers. The 
management of BCCHI by looking at the schemes of work can actually advocate 





 “Students have said that some instructors do not feel competent with technology, 
others are on the cutting edge in terms of their presentations.” 
5. Question- What is the format for evaluating the teaching performance of instructors? 
(what means -In class, end of year)    
 There is a teacher evaluation within the programme evaluation that is conducted 
at the end of syllabus.  We actual do a programme evaluation at BCC which has 
encompassed in it the profile evaluation of the teacher. It is conducted at the end 
of every semester, on completion of the syllabus. 
 
6. Question – Are there no in class evaluation of the teacher?   
 Unless teachers actually effect them themselves. They are teachers who actually 
give a class evaluation after their finish their syllabus. 
7.  Question - Is there an evaluation of teachers in class, during class time; is there a 
system set up for that?  
 No. There needs to be a national standard set for in class evaluation. Like her 
majesty’s inspectors in England who periodically come into your classroom. 
8. Question – How many hours of professional development are required of teachers in an 
academic year? 
 There is none. It is all voluntary. You can’t teach them how to instruct. You can 
expose them to the methodology; you can’t make them do it. It is their choice 
which one they select, it is hopeful that they select the appropriate teaching 
methodology for the subject they are going to impart.  
9. Question – What types of professional development opportunities are offered and who 
offer these programmes? 
 Courses are offered through the Deputy Principal’s Office. The courses offered 
are professional development courses, not courses in teaching methodologies. 
10. Question - How often are these programmes offered and are they relevant to the BCCHI 
programme? 
 The courses are offered yearly and sometimes twice a year. The courses are 
specific to teachers and facilitators. For BCCHI (staff members), courses in 






11. Question - How is the value of professional development programmes measured in 
relation to student performance? 
 It is not (measured). The value of the effectiveness is determined by the student 
evaluation of the teacher. (You) can’t always put it down to that because teaching 
is also an innate situation, some people are born with the ability to impart 
knowledge effectively; they are other elements, for instance – it is not always the 
imparting, it is the student’s ability to comprehend  
12. Question - Is there any way to check that the teachers are applying this new information 
in the methodology? 
 Through teacher evaluation. I find this very interesting. It is not necessarily the 
methodologies used, some people can “chalk and talk” and get through to their 
people by using basic methods. It is not necessarily the application of any new 
method that will reap the success, it is the ability to reach the person by whatever 
means. You can have the most high tech set up but that does mean that people are 
going to learn and that you are going to reach them. It could be much more than 
the actual methodologies used. 
13. Question - Given the fact that technology is playing a significant role, what are the 
BCCHI plans for enhancing educational technologies for instructors and 
students in the classroom? 
 We have upgraded the entire Information Technology (IT) system and Property 
Management System- which encompasses Point of Sale; access to the Internet; 
computer labs.  
 Increase in access to IT training and interventions for the faculty; upgrade of                                            
software applications for the hospitality sector and a greater access to training for 
staff members on a whole. Just brought in more multimedia and laptops 
computers for people to access more 
14. Question - What are your thoughts on the borderless classroom in hospitality and 
tourism education? 
 Our upgrade is to include online courses and programmes in alliance with 
Caribbean Tourism Organisation and to teleconference with different colleges and 























                                                 
 
